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Taking Charge of Change:  

Using Distance Education as an Institutional Strategic Asset 
1.0   Purpose
Kansas statutes stipulate that the Kansas Board of Regents (KBOR) will “develop and implement a comprehensive plan for the utilization of distance learning technologies.” [74-3202c(b)(9)]. The Board has decided that the core of the system’s strategy should be the creation of a series of institutional-level plans.  In accord with that decision, the purpose of this report is to provide a plan for Fort Hays State University (FHSU) that is consistent with the guidelines and best practices followed by the Higher Learning Commission (HLC) of the North Central Association of Colleges and Schools and reflective of FHSU’s historical use of distance education as a strategic asset. 
2.0   Distance Education in the Regents System: Definitions and Modalities

   2.1   Definitions

The KBOR defines distance education “as either an asynchronous or synchronous instructional delivery system in which faculty and students are physically separated in place or time.  Teaching and learning are supported by a wide spectrum of existing and evolving media. Any program in which the proportion of content delivered via distance learning is 50% or more will be considered as a distance education program.”
         2.2   Modalities

Distance learning can be delivered in one or more of three modalities: online, hybrid/blended or face-to-face (F2F).  According to KBOR policy, distance education offerings will include those offered wholly online and blended or hybrid programs in which a substantial proportion of the content is delivered through mediated delivery technology to facilitate such activities as online discussions, interactive television, and limited numbers of F2F meetings” (KBOR Distance Education Plan, August, 2010).  F2F classes can be part of a distance education program if they are held at an off-campus site (e.g. a learning experience coordinated through the FHSU Virtual College (VC) in Garden City, KS or Shenyang, China).
3.0   Distance Education at FHSU: The Historical Context

Today, the FHSU VC is the university’s delivery mechanism for all distance education programming.  The VC, however, represents only the most recent manifestation of the institution’s participation in distance learning and continuing education. As a way of serving its original rural mission area, the university established a Department of Correspondence in 1911. Its purpose was to provide correspondence courses to citizens who could not attend the “normal” school as it was then called.  This service was especially important for teachers who were required to meet the imperatives of a new certificate law passed in 1911. A total of 247 students enrolled the first year. The institution’s participation in continuing education had begun. 

The modern era in continuing and distance education at FHSU was initiated in 1977 when President Jerry Tomanek provided resources for expansion of already existing programming. Ralph Huffman was appointed the first director of the Office of Continuing Education followed by Dr. Robert Matheny in 1980, Dr. James Petree in 1981 and Dr. Tony Fernandez in 1995. By this time, the Kansas Board of Regents had charged FHSU with servicing 66 counties (out of 105 in the entire 
state).  It is this vast geographical, rural mission area consisting of 52,000 square miles and 656,000 citizens that continues to serve as the primary driver in shaping the role and scope of the university’s distance education programming to this very day.  Most of the off-campus course offerings in the 1980s were delivered through the College of Education and Technology in support of professional development and recertification for western Kansas’s teachers.  With some exception for audio delivery, these courses were offered on-site in the mission area’s primary population centers.  Faculty often drove over 200 miles one way to site locations, usually in the evenings.  As new forms of technology and telecommunications emerged, more and more courses were offered via interactive television (ITV), videotape, audiotape and other technology-based delivery methods.  This transition began several years before the last full North Central Association (NCA) accreditation visit in 1992, which recognized the university’s growing off-campus programming. The use of the Bachelor of General Studies as an off-campus degree completion program for the College of Arts and Sciences was expanded extensively beginning in 1991.  Shortly thereafter, nine community colleges in the university’s mission area became active partners in facilitating the delivery of the program and regional hosts for Internet protocol TV (IPTV).  Today, IPTV plays a very minor role in the delivery of distance learning.   Pre-produced and locally developed telecourses became a staple of the university’s growing distance education programming throughout the 1990s. In 1997, the VC was created by renaming the former Office of Continuing Education to better reflect the growth in off-campus programming and the application of technology to distance education.  The business model remained much the same. The VC is best seen as an “overhead funded service unit” designed to extend the university’s mission and core and disciplinary learning competencies off-campus. It is an intentional strategy directed at the delivery of academic programming while maintaining brand recognition and quality assurance at the same time.   
Perhaps equally significant, a new faculty development and support unit called the Center for Teaching Excellence and Learning Technologies (CTELT) had been launched in 1993 to provide faculty with the training and technical expertise needed to participate in both synchronous (same time, different place) and asynchronous (different time, different place) forms of off-campus education.  The new unit (11.5 FTE) works closely with the VC and distance education instructors in faculty development, course design and the application of technology to both the on- and off-campus learning environments.  CTELT also has the responsibility for ensuring that course media (e.g. DVDs, lab items, etc.) are available in adequate quantities and delivered to students in a timely fashion.  Even with the creation of the VC, off-campus course work continued to be seen as a supplement to traditional campus programming.  The ultimate mission remained the expansion of “access” to high quality liberal and applied arts education for the scattered western Kansas rural middle class who, without FHSU, might never have been provided the opportunity for a four-year postsecondary degree.  But change was in the wind.  Beyond this “mission-centered” role assigned by the KBOR, other forces were emerging that placed greater emphasis on the importance of distance education and the role of the VC as critical factors in the university’s overall planning and positioning for success.  This new era reflected the idea that distance education and the VC could be strategically employed to address and help achieve broader institutional priorities such as internationalization, degree completion, revenue generation, retention and the integration of technology.  Along with this modification in strategy came the realization that the rapid expansion of international distance education was creating difficulty for the existing director and some staff members.  To meet this additional workload, a new Office of Strategic Partnerships (OSP) was created in July, 2004.  Cindy Elliott, the dean of the VC, was promoted to Assistant Provost for Strategic Partnerships, and Dennis King, director of CTELT, became Director of the VC and Learning Technologies.  The new OSP office also assumed responsibility for seeking out new international, corporate and governmental partnerships.  Again, this development was a reflection of the idea that distance education was more than just the delivery of off-campus learning experiences; it was also a strategic asset for achieving internationalization as an institutional priority.   
4.0    Today’s  FHSU Virtual College:  Mission, Values, Authorization, Structure,
          Scope, Support Operations and Engagement Initiatives
Articulating the current status of the VC and the role of distance education at FHSU in this section will provide an essential foundation for understanding the strategy, goals, quality improvement initiatives and responsibilities contained in our proposed plan.  It’s important for the reader and FHSU leadership and faculty to know “who we are;” “what we’ve done;” and “what we’re about to do” when it comes to using distance education as a strategic asset in the years ahead.  Although the original business model serves as the basis for operations, the VC continues to find new ways to add value to distance education.   For example, marketing to new partners has added to the diversity of the student body and SCH production.
4.1   Mission
The VC extends and supports the FHSU mission by delivering an increasing array of traditional and innovative academic and professional programming to Kansas citizens and the world through flexible and convenient on-line, blended and face-to-face learning experiences.

          4.2   Values

We value accessibility.

The VC provides a gateway of opportunity for all qualified students especially first-generation, low-income and ethnically diverse citizens.

We value affordability.

The ability to reduce or stabilize inflationary pressures to keep higher education affordable to all qualified Kansans is essential.

We value accountability.

The VC is a featured member of the Transparency by Design (TBD) distance learning consortium and a player in the more traditional Voluntary System of Accountability (VSA).

We value service and student satisfaction.

FHSU students consistently report significantly higher satisfaction with their VC experience, compared to national peers.

We value adaptability, flexibility and creativity.

Customized, innovative programs for adult learners and a willingness to work with transfer students in the articulation of credits are critical success factors for the VC.
We value excellence and quality.

Courses offered through the VC are carefully created and reviewed through a rigorous course development process adapted from the nationally known Quality Matters rubric.

We value learning.

Our graduates report very high satisfaction with the knowledge and skills they receive through VC courses, and appreciate the ability to immediately apply their learning in the workplace. Course completion rates are regularly measured in the 85-90 % completion range.

We value our employees.

The VC is successful only because of the leadership exhibited by all employees of the unit.

We value diversity and inclusiveness.

All categories of students from across the US and the world enroll in classes through the VC.

We value continuous improvement and innovation.

Solving problems through incremental steps, strategy, and capitalizing on market opportunities has served as a successful foundation for the VC.

We value scholarship.

The VC facilitates collaborative research on distance education to enhance its own operations and contribute to the transfer and sharing of best practices.
We value learning experiences based on distributed collaboration and the availability of open educational resources.  
The VC is intent on building and delivering a 21st century learning environment for all FHSU students both on- and off-campus.

  4.3   Authorizing Environment
The “authorizing environment” for the use of distance education as an FHSU strategic asset is defined by three major sources: the university mission assigned in 1992 by the KBOR, the FHSU Faculty Senate and the Student Government Association (SGA).  The 1992 KBOR mission and role and scope statement assigned FHSU “a statewide strategic focus…for the integration of computer and telecommunications technology with the educational environment and the work place.” This authorization served as a powerful catalyst for the next phase in the university’s deployment of distance education programming.  Changes in the university’s external environment have manifested themselves at the local level and have further catalyzed this expansion including the addition of the international education marketplace.  The KBOR has sanctioned this growth and several of the current members of the Board have witnessed these educational services firsthand during trips to China.  On campus, the Faculty Senate through its VC Advisory Committee and the Student Government Association are continually kept informed of distance education programming and the role and operations of the VC.  Each of these shared governance entities issues statements and resolutions from time to time providing direction, endorsement and concerns for accountability and improvement of distance education and VC operations.  In 2004 the Senate Executive Committee was asked by the university president to respond to four questions regarding “ideal” size of the university, further expansion in SW Kansas, use of VC revenues and staffing for VC courses delivered in the international learning space.  The Senate issued a consensus document in response to this request. The following summary paragraph from that document has become the basis for adopting the current strategy of “sustainable growth” relative to the role and operations of the VC.


       “For a variety of reasons, our western Kansas pool of on-campus students
shrinking; to prevent downsizing on campus and a reduction in courses of

study that we can offer in our service area, we need growth in the Virtual 
College.  In addition, the Virtual College enables FHSU to serve those in 
western Kansas who cannot take classes on site. Therefore, the faculty 
supports a Virtual College enrollment large enough to sustain our university, 
its goals, and its programs."


Responses from the Faculty Senate Executive Committee to President Hammond’s “Four Questions”




                                                              --Spring, 2004

Finally, the Faculty Senate issued several resolutions beginning in 1998 establishing and refocusing the VC Advisory Committee.  This committee is chaired by the Director of the VC and is staffed by faculty, students and administrators.  The SGA is asked for nominees for this committee.  The group reviews and monitors VC operations and establishes mechanisms for evaluation and quality improvement. The Senate has designated its own committee on Marketing and Strategic Academic Partnerships to monitor the international distance education programming offered through the VC (resolution 103-031).  

4.4   Structure
The VC and all distance education programming have been thoughtfully integrated into the university’s administrative structure, strategic planning and partnership functions.  Since the purpose of the VC is to serve as a delivery vehicle for courses and curriculum found primarily in the traditional academic colleges and Graduate School coordination, all curriculum and academic services are subject to program review and other quality assurance mechanisms including the university’s Assessment Steering Committee, the Council on Institutional Effectiveness, the aforementioned VC Advisory Committee and a variety of shared governance mechanisms.  Faculty teaching distance education courses are supported by CTELT which is staffed by 11.25 FTE and reports to the Director of the VC.  The Regents and university Intellectual Property Rights policies support CTELT operations when new and existing courses are negotiated and developed for VC delivery. The following chart provides a basic understanding of the institution’s organization for the support of distance education programming:
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Internally, the VC and CTELT operations are especially lean.  As distance education numbers continue to grow and the strategic emphasis ratchets  “quality” up another level in our still evolving three-pathway course development process, it will become necessary to add FTE for instructional design purposes, higher levels of student satisfaction and expanded services for the military, corporations and less traditional student learners. More will be said about the quality theme in the discussion of policy elements, strategy and goal-setting.  For now, the current internal structure and organization of the VC and CTELT are the following:
Figure 2
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4.5   Increasing Scope of Operations/Greater Levels of Learner Participation
From a developmental perspective, the FHSU VC is reflective of two dynamics.  First, the scope of VC operations continues to grow as FHSU addresses new challenges and institutional priorities.  The decision to go to China to meet the challenge of declining revenues and internationalization and the blending of on- with off-campus courses for purposes of degree completion and student convenience has enlarged the VC “footprint” both geographically and in terms of higher efficiencies of course delivery.  Low enrolled courses are carefully evaluated for potential VC delivery to attract more students.  Not surprisingly, the scope of VC operations has grown.  In addition, more students are choosing VC courses and programming.  The assumption, of course, is that these higher levels of enrollment are predicated on the belief that the VC as a value proposition is hard to beat.  The following table displays the steady overall growth in students enrolled only in VC delivered courses.  
Students are counted only once per fiscal year and include domestic, international and concurrently enrolled students.  These three categories have been adopted by FHSU as a way of organizing VC operations and financing.  It is possible to define subcategories of learners within the major headings. For example, military students would be found within the VC’s domestic student pool.

4.5.1   Mission-Driven/Market-Smart Growth: Enhanced Access for 
           All Distance Learners 

Total VC Students Only (includes domestic and international):  

Headcount (HCT) and Student Credit Hours (SCH) 

by Fiscal Year (unduplicated)
	Fiscal

Year


	VC

HCT
	HCT as % of University Total
	VC

SCH
	SCH as

% of

University Total

	1999
	2387
	30.6%
	10597
	7.8%

	2000
	2619
	32.6%
	11984
	8.7%

	2001
	2495
	32.3%
	13293
	9.8%

	2002
	2967
	36.8%
	18677
	13.3%

	2003
	3841
	43.2%
	27104
	18.3%

	2004
	5174
	50.1%
	44952
	26.6%

	2005
	6227
	56.0%
	56191
	31.4%

	2006
	6831
	59.7%
	60609
	33.9%

	2007
	6973
	60.1%
	64847
	35.8%

	2008
	7654
	63.0%
	75240
	40.3%

	2009
	8343
	65.5%
	86026
	44.0%

	2010
	9868
	70.8%
	108755
	49.8%


4.5.2   Market-Smart Growth: Enhanced Access for Domestic Learners
Domestic VC Students Only:
Headcount by Fiscal Year (unduplicated)

	Type
	Fiscal Year
	HDCT

	FINAL
	1999
	2384

	
	2000
	2615

	
	2001
	2381

	
	2002
	2735

	
	2003
	3406

	
	2004
	3769

	
	2005
	4211

	
	2006
	4468

	
	2007
	4661

	
	2008
	5153

	
	2009
	5394

	
	2010
	6316


As depicted in Table 4.5.2, domestic VC students have been increasing at a steady pace since 2002.  Much of this growth is concentrated in Kansas and distributed heavily over a number of degree programs such as the Bachelor of General Studies, the Master of Liberal Studies, Justice Studies, the BBA in Management and others.  VC students are found in 48 of the 50 U.S. states as represented in Map 1 in Appendix A. 
4.5.3   Mission-Driven Growth: Enhanced Access for Select Subgroups 
        Number of Enrolled Students within the Military:

               Headcount by Fiscal Year (unduplicated)

	Type
	Enrollment Type
	2007
	2008
	2009
	2010

	 
	 
	S
	F
	S
	F
	S
	F
	S
	F

	FINAL
	On-campus Only
	8
	9
	3
	19
	20
	26
	22
	32

	
	Both OC and VC
	3
	2
	7
	13
	8
	9
	15
	22

	
	VC  Only
	237
	245
	282
	318
	357
	351
	359
	368

	
	
	248
	256
	292
	350
	385
	386
	396
	422


If we select just two subgroups among a variety of groupings within the larger VC student pool taking VC courses, we can see another way in which FHSU is using distance education as a strategic asset.  The national and Kansas call to help newly enrolled military students and other “GIs with some credits” complete their degrees is depicted in table 4.5.4 below. 


4.5.4   Learners within a Military Branch Taking Only Virtual College  

                        Classes by Fiscal Year (unduplicated Headcounts and SCH) 

	Type
	FY
	Air Force
	Army
	Army National Guard
	Coast Guard
	Marines
	Navy

	
	
	HDCT
	SCH
	HDCT
	SCH
	HDCT
	SCH
	HDCT
	SCH
	HDCT
	SCH
	HDCT
	SCH

	FINAL
	2005
	7
	97
	15
	131
	
	
	13
	105
	6
	36
	181
	1916

	
	2006
	7
	99
	28
	288
	
	
	13
	145
	7
	66
	237
	2565

	
	2007
	17
	182
	41
	471
	
	
	14
	174
	11
	167
	262
	2774

	
	2008
	39
	362
	55
	697
	
	
	18
	189
	15
	190
	295
	3229

	
	2009
	63
	775
	102
	1168
	
	
	28
	259
	18
	208
	301
	3511

	
	2010
	55
	590
	166
	2217
	3
	30
	30
	303
	30
	420
	257
	3052


Looking at a breakdown of VC enrollments by military branch demonstrates increasing student credit hour production within several categories.  With more military personnel returning from Iraq and other overseas assignments, the FHSU believes it has established a good foundation to grow these particular market segments.  One ongoing initiative to position the VC for future growth and an opportunity to serve U.S. citizens is the development of a presence on military bases in Kansas and other states.

4.5.5    MBA Majors Taking Only Virtual College Classes by Fiscal Year 
            (unduplicated Headcount and SCH)

	Type
	Fiscal Year
	HDCT
	SCH

	FINAL
	2007
	11
	123

	 
	2008
	34
	283

	 
	2009
	35
	329

	 
	2010
	67
	507


Another online program making a contribution to the growth and diversity in participation of the VC is the steadily expanding online Masters of Business Administration (MBA).  As illustrated in the table below, the four-year old graduate program has grown to 67 students online with another 73 participants on-campus.  The program is rated by GetEducated.Com as one of the most affordable MBAs in the United States.  This position and price differentiation in the larger online domestic market should sustain the steady growth of the off-campus version of this particular graduate program. 
4.5.6   Mission-Driven Growth: Enhanced Access for Kansas Learners
Kansas Residents Enrolled in VC Classes Only by Permanent County 

by Fiscal Year (Unduplicated Headcount)
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Both the Regents strategic agenda for Kansas higher education entitled, Foresight 2020, and the university’s enrollment growth Academic Quality Improvement Program (AQIP) action plan call for serving increased numbers of Kansas adult learners.  An integral part of these goals and consistent with national aspirations is the effort to help Kansans with some college credit to complete their degrees.  This initiative will require using distance education as an institutional strategic asset. 
The preceding table illustrates the steady growth of Kansas’ students served by FHSU and the VC from FY 1999-2010.  Students from all over the state have discovered the FHSU VC as an appealing value proposition in terms of quality education.  Combined with the affordability of low tuition increases over the past five years, FHSU growth has countered the general nationwide pattern of capacity limitations as a barrier for learners who want to attend a four-year institution (e.g. California). The VC has been able to accommodate qualified students from its mission area and the entire state to the tune of 2,771 Kansans served in FY2010.  If we include on-campus Kansans, the number increases to 3,840 citizens. The number of Kansans served by FHSU has shown a steady increase over a nine-year period. This would not have been possible without a strong distance education capability.  Students from all but a very few Kansas counties have found the VC an affordable and accessible way of lifelong learning. In addition, the VC is positioned to extend access to the growing Hispanic population throughout the state.  Current enrollment figures suggest that this is already happening. 
4.5.7   Market-Smart Growth: Enhanced Access for International Learners
International VC Students Only:  

Headcount by Fiscal Year (unduplicated)

	Type
	Fiscal Year
	HDCT

	FINAL
	1999
	3

	
	2000
	4

	
	2001
	115

	
	2002
	232

	
	2003
	436

	
	2004
	1402

	
	2005
	2014

	
	2006
	2367

	
	2007
	2319

	
	2008
	2500

	
	2009
	2949

	
	2010
	3553


With the advent of the Internet, the internationalization of U.S. higher education has migrated in a direction not envisioned even a decade ago. The movement of international students from developed and developing countries to the U.S. was assumed to be the primary way in which traditional colleges and universities exported American postsecondary education.  Institutional intentionality included goals such as educational cooperation, cultural awareness, mutual respect, enhanced diversity, revenue enhancement and so on. All of these goals remain important, but they have been joined by market considerations, globalization, and an effort to meet the demands for learning and credentialing among the emerging middle classes in many Third World and newly industrializing countries.  These more recent demands have given rise to international distance education in the form of cross-border electronic distance learning. In turn, this new approach to international 
education has been useful in on-campus initiatives to enrich, expand and complement more traditional global education efforts.  FHSU has been delivering courses and degree completion education in the global learning space for the last 10 years as documented in the preceding table.  This component of FHSU distance learning is not distinct from regular VC operations, receives the appropriate instructional, faculty and student support services and is the subject of various quality assurance strategies. Students have accessed FHSU VC program delivery from Canada, Hong Kong, Japan, Malaysia, Oman, South Korea, Switzerland, Taiwan, Thailand and Turkey with the vast majority in China.  As indicated in Table 4.4.6, FHSU has two major strategic partnerships (but not satellite campuses) at SIAS International University and Shenyang Normal in China.  
4.5.8   Market-Smart Growth: Major Strategic Partnerships in China:
        Headcount (unduplicated) by Partnership

	Type
	Institution
	2001
	2002
	2003
	2004
	2005
	2006
	2007
	2008
	2009
	2010

	FINAL
	Maxwell
	
	
	
	
	
	
	
	
	
	37

	 
	SIAS
	90
	191
	401
	839
	889
	908
	978
	1212
	1477
	1878

	 
	Shen Yang
	
	
	
	
	193
	408
	634
	863
	1181
	1500

	 
	Tak Ming
	
	
	
	45
	91
	109
	76
	101
	89
	36

	 
	UIBE
	
	
	
	489
	811
	897
	581
	254
	130
	


Some earlier partners have been phased out and new partners are being engaged. A full listing of international partners as of the close of 2010 is provided in Table 4.5.9.  The maintenance of these international relationships is managed by the university’s Office of Strategic Partnerships (OSP).  Enrollments are represented in the following table.  Map 2 in Appendix A depicts the distribution of international VC students among the countries of the world. 

4.5.9   Market-Smart Growth: Listing of International Partners
	Aoji Enrollment Center of Intentional Education Ltd
Bahcesehir University, Istanbul, Turkey 
Beijing Normal University-Zhuhai Campus
Beykent Universitesi
Bielefeld University, Bielefeld, Germany
China Center for International Educational Exchange
Chinese Service Center for Scholary Exchange
Global Kampus International Studies, Istanbul, Turkey
Haikou College of Economy, Haikou, China
Halic University, Istanbul, Turkey
Hangzhou Normal University, Hangzhou, China
Hangzhou Normal/Markham Overseas College
Hunan University of Commerce, Changsha, China
Indira Group of Institutes, Pune, India
Istanbul Arel Universitesi, Istanbul, Turkey
Japan College of Foreign Languages
Jiangxi College of Foreign Studies, Nanchang, China 
Kavram College, Istanbul, Turkey
Kultur University, Istanbul, Turkey
Lanzhou University of Finance and Economics
	 Maltepe Universities

 Maxwell College, Malaysia
 Northwest University of Nationalities
 Northwest University of Politics and Law, Xi'an, China
 Pannasastra University of Cambodia
 Prince Mohammad Bin Fahd University
 Qinghai Nationalities University
 Qiongtai Teacher's College, Haikou, China
 Shanghai Jiao Tong University, Shanghai, China
 Shenyang Normal University, Shenyang, China
 Sias International University, Xinzheng, China
 Sias-Fort Hays Primary School of Xiniu Village, Jiangyou City, China
 St. John International University, Torino, Italy
 Tianjin University of Science and Technology, Tianjin, China
 University of Duisburg-Essen, Germany 
 University of Puthisastra, Cambodia
 Xinjiang Normal University
 Yeni Yuz Yil University, Istanbul, Turkey
 Zheijiang Yuexiu University of Foreign Language
 Zhengzhou University, Zhengzhou, China
                                                                                       Revised 01-19-11


5.0 A Real-Time Planning Approach to Quality Assurance: 
        Policy Areas, Practices and Issues

In accord with the framework provided in the approved KBOR distance education plan, this section will describe the current status of the FHSU VC in terms of six policy areas.  The consideration of each area will be filtered through the prism of the quality assurance and improvement theme of the university’s regional accreditation option known as the Academic Quality Improvement Program (AQIP) of the North Central Association’s (NCA) Higher Learning Commission (HLC).  In terms of institutional responsibility, some of the items included within the categories have been tested and definitely contribute to quality; some are in development and the university is involved in testing and evaluation before final deployment; and still others are in the beginning stages of application and evaluation. Whatever their status, these items represent the current structure and effort to enhance and assure quality to all FHSU and VC internal and external stakeholders. This description establishes a baseline for comparison with the environmental scan to follow this section.  Any “gaps” between the current policy areas and practices will serve as the basis for the strategic change agenda and goal statements that conclude this strategic plan for distance education at FHSU.  Equally important, the FHSU strategy in this document is conceptualized in terms of static and real-time planning. If the distance learning or higher education world creates a new gap or closes old gaps between quality and current operations, resources and processes, the university reserves the right to adapt and innovate in real-time. Anything less defies the FHSU brand—“forward thinking, world ready.”  
5.1  Policy and Practice:  Academics  
5.1.1   Curricular Offerings

FHSU must assure that each distance learning program is appropriate for off-campus delivery and results in a collegiate learning experience that is at least comparable if not better than the on-campus version of the degree.  This implies that each program must be based on acceptable learning goals, contains general education courses and is built around an organizing theme leading to a coherent program that can be assessed.  The expected learning outcomes, curriculum and assessment techniques for each program are embodied in an affinity diagram developed for the on-campus version of the degree. This is a quality improvement technique adopted by the university to assure organization, coherence and assessment in all curricular programming at FHSU.  At present, FHSU offers 34 distance education degree programs and another 58 certificates and endorsements that can be acquired completely off-campus.  Some are available anyplace, anytime and others are restricted to particular geographic regions.  Many of these degree programs have great flexibility and allow for customized areas of emphasis.  The following tables list the currently available programming: 
	Table 1

Number and Names of Virtual College Programs

Associate’s Degrees – 1

1. Associate of General Studies

Bachelor’s Degrees – 22

1. Business Education - Business Teacher Licensure  

2. Business Education - Corporate Communication 

3. Business Education - Training and Development 

4. Education - Early Childhood Unified 

5. Education - Elementary 

6. Education - Elementary TEAM K - 6 with Special Education Minor 

7. Education - TEAM Honors 

8. General Studies 

9. Information Networking & Telecommunications - Computer Networking and Telecommunications  

10. Information Networking & Telecommunications - Web Development  

11. Justice Studies  

12. Management  

13. Management - Concentration in Human Resource Management 

14. Management Information Systems 

15. Marketing 

16. Medical Diagnostic Imaging 

17. Nursing - RN to BSN 

18. Organizational Leadership 

19. Political Science  

20. Sociology 




	Table 1 (cont’d)

                                 Number and Names of Virtual College Programs
21. Technology Leadership 

22. Tourism and Hospitality Management
Master’s Degrees – 11

1.  Liberal Studies 

2. Counseling  

3. Health and Human Performance 
4. Instructional Technology 

5. Nursing Administration  

6. Nursing Education  

7. Nursing Family Nurse Practitioner Track 

8. Business Administration 

9. Education 

10. Educational Administration (Principal)  

11. Science in Special Education 
Specialist Degrees – 1

1. Educational Administration
Certificate Programs – 50
1. Accounting 

2. Addictions Counseling Certification Program  

3. Adult Care Home Administration 

4. Business Information Systems  

5. Cardiovascular Interventional Technology (CVIT)  

6. Cisco (CCNA and CCNP)  

7. Community Development 

8. Community Health Promotion  

9. Community Health  

10. Computed Tomography (CT)  

11. Consumer Health  

12. Corrections  

13. Customer Service  

14. E-commerce Web Development  

15. Eight Week University Grants Training Certificate (Non-credit course)  

16. Emergency Services Leadership Certificate  

17. Family Nurse Practitioner Post Master's Certificate - NOT COMPLETELY ONLINE  

18. Geographic Information  Systems (GIS) User Certificate  

19. Globalization and Culture Change  

20. Graduate Certificate in Advanced Business  



	Table 1 (cont’d)

                                 Number and Names of Virtual College Programs
21. Graduate Certificate in Business

22. Graduate Certificate in Human Resource Management  

23. Graduate Certificate in Management Information Systems  

24. Graduate Certificate in Organizational Leadership  

25. Grant Proposal and Program Evaluation  

26. Healthy Aging  

27. Human Resources Management  

28. International Studies  

29. Internetworking  

30. Justice Networking  

31. Law and the Courts  

32. Law Enforcement  

33. Leadership  

34. Life Stages and Transitions 

35. Magnetic Resonance Imaging (MRI)  

36. Management  

37. Marketing  

38. Nursing Administration Post Master's Certificate  

39. Nursing Education Post Master's Certificate  

40. Operations Management  

41. Pre-Law  

42. Public Administration  

43. Sociology of Medicine and Aging  

44. Tourism and Hospitality Leadership (Graduate/Industry)  

45. Tourism and Hospitality Leadership  

46. Tourism and Hospitality Management  

47. Tourism and Hospitality Marketing  

48. Victim Advocacy  

49. Web Development  

50. Women's and Gender Studies  

  Endorsement Programs – 7

1. Adaptive/Gifted Special Education Endorsement  

2. Building Leadership - Principal Endorsement  

3. District Leadership - Superintendent Endorsement  

4. English for Speakers of Other Languages 

5. Library Media Specialist 

6. Reading Specialist 

7. School Counselor


If we look at the individual subject matter categories defined in the KBOR distance education policy planning, the FHSU degree programs, certificates and endorsements can be grouped in the following ways:
	    Table 2

Number of Degree Programs Offered

in Subject Matter Categories*

Business – 10

Education – 11

General Studies – 3

Health – 6

Science – 0

Social Science – 4

Total =34




	Table 3

Number of Certificates and Endorsements Offered 

in Subject Matter Categories*

Business – 23

Education – 7

General Studies – 0

Health – 11
Science – 1

Social Science – 15

Total = 57
*Program names in each category available upon request.




    5.1.2   Technologies and Media Networking Tools Utilized in Program
                        and Certificate Delivery

· Videoconferencing (interactive television)

· DVD

· CD-Rom

· iTunes University

· Epsilen Global Learning System

· Ning (www.ning.com)

· YouTube

· Flicker

· CafeScribe

· Voice Thread

· Adobe Connect Pro

· Adobe Captivate

· WebEx

· WordPress

· Blackboard Learning Management System (LMS)

·   Within the Backboard LMS FHSU uses the following instructional technologies

· Articulate Presenter

· Respondus

· Study Mate

· Streaming Audio and Video (YouTube or Real Player)

· Flash

	          Table 4

Recognized Innovative Strategies in the Use of Distance Learning Technologies

· According to AT&T, FHSU created the first H.323 educational videoconferencing network in the world.

· FHSU is currently working with CafeScribe (a Follett Company) to pilot a social networking e-textbook across multiple institutions.

· FHSU was the first Kansas university to launch iTunes University.

· FHSU is currently implementing Blackboard Mobile with a university application powered and funded in part by Nex-Tech (local telecommunications provider)
· Blackboard Institution of the Year 2006-2007
· Sloan-C Distance Learning Award of Excellence 2008


5.1.3   Issue-Areas and Best Practices
Each institution will indicate how it maintains the academic quality of its offerings, including such areas as: maintenance and documentation of academic calendars, program accreditation, licensing where required, course quality, course and program evaluation, Carnegie units, grading, admission, curriculum review, and approval processes for distance education offerings.

· Maintenance and Documentation of Academic Calendars

The VC works with the Registrar’s Office to propose academic dates/calendars to the Provost and Deans of each college.   Once approved by the KBOR the calendars for the current academic year and the next two are published online.
· 
Program Accreditation

Program accreditation is appropriate for some of the degree programs of the university and not for others.  If a degree program already is externally accredited or is seeking accreditation, the department and college in which the degree is housed monitor accreditation requirements and arrange to meet those requirements.  This applies equally to on-campus, distance education, and hybrid programs.
·    Licensing

The university has a Faculty Approval Policy and Process and maintains an official set of required credentials for each department.  Both are published in the FHSU Faculty and Unclassified Staff Handbook, which is available on paper or on line.  In the hiring and rehiring process, possession of the proper credentials, which may include licensing, is a requirement.

·    Course Quality

Since 2007 the VC requires all newly developed or redeveloped courses offered through online delivery to go through a distance education course development process.  The FHSU rubric and development process were patterned over the nationally recognized Quality Matters approach and standards.  As part of the course development process, the academic department chair does a review of the course content, and CTELT reviews the course for technical and design quality.

·    Course and Program Evaluation

Courses are evaluated by the students in the courses each time they are offered.

General Education courses are evaluated by the General Education Committee.

Courses are evaluated by the departments which offer them.  The dean, provost, and president review measures of departmental and program performance annually.

Each degree program is evaluated by the department, a university committee, the Provost, and the President within an eight-year cycle.  Some degree programs are also evaluated by external reviewers or accreditors.
·    Carnegie Units 

Carnegie units are assigned to on-campus courses based on traditional time-on-task and mode of instruction determinations. Units for distance education courses are based on equivalence of learning objectives between a given distance education course and the corresponding on-campus class.
·  Grading

In the grading of coursework, FHSU requires secure student logins and password access to discussions, assignments and other graded evaluations. Remote proctoring is also employed. The actual grading process involves matching student performance to learning outcomes.  To avoid inconsistencies and abuse of grade assignment, the chair of a department monitors the aggregate of grades awarded by a faculty member and works with the instructor to bring his/her grading procedures into conformity with departmental standards and university practices. 
·    Admissions

Distance education students, both graduate and undergraduate, complete the same form for admissions as traditional on-campus students. Admission requirements for all students are identical.  Adult learners over age 21 are not subject to qualified admissions.  Admissions for graduate programs use standardized examinations where applicable.  Programs aimed at adult learners such as the Masters of Liberal Studies seldom use standardized examinations for entry because adult learners do not gain from the examination in terms of student success over the time it takes a student to complete his/her studies.  International partners have the same standards to meet when applying to the university.  Standardized exams such as TOEFL, ITELTS and HLI are administered to international partnership students.  
·    Curriculum  Review 
Each degree program has assessment procedures in place, and each department uses these procedures to review the effectiveness of the curriculum.   Each department reports annually on the results of its program assessment and review. 
·    Approval Processes for Distance Education Offerings

In most cases redesigning courses for a full program or certificate to be offered through the VC involves approval of the academic department, College Dean, and Director of the VC.  For each course offered through the VC an instructor will submit a proposal which must be approved by the academic department Chair, College Dean, Graduate School Dean if necessary, and the Director of the VC.    

Once the proposal is approved, the faculty member will visit with an instructional designer at CTELT to outline the development of the course.  A meeting is subsequently held between the faculty member and the Director of the VC to review the course redesign, content ownership, and timelines for the course to be offered.

Once a course has been produced at an approved level of quality using the modified Quality Matters course rubric, the ultimate offering the course is subject to the approval of the department chair and the college dean similar to any on-campus course. At times, approval to schedule a course is dependent on the availability of salary monies for overloads or hiring adjunct faculty.  Adjuncts are only allowed to develop a course or course section under the auspices of a full-time disciplinary expert who serves as a mentor. 
5.2   Policy and Practice: Fiscal/Governance

Each institution will clarify its responsibilities in such areas as the following: tuition rates, special fees, full-time equivalencies, state-mandated regulations related to funding, consortia agreements, contracts with collaborating organizations, board oversight, administration cost, and tuition disbursement.

5.2.1   Issue-Areas and Best Practices

·  Tuition and Fees

Every tuition category at FHSU is established with student access as the first and most important criteria.  FHSU charges a standard tuition rate for each credit hour enrolled through the VC.  The current (FY2011) tuition and student fees for undergraduate students is $170.00, for graduate students the tuition and fees are $229.50, and virtual MBA credits cost $400.00.  

                               VC Tuition and Fees FY2007-2011

[image: image13.emf]
Resident students taking classes both through the VC and on-campus pay the applicable tuition and fee rate on each credit hour.  Non-resident students from out-of-state taking classes through the VC pay the VC tuition (and if taking classes on-campus they would be charged out-of-state tuition for all credits).  Any nominal special fees must be approved by the department chair and university administration, and students are notified through the online schedule of classes if special fees exist.

· Full-time Equivalencies
Distance education enrollment and student credit hours for various target audiences (e.g. domestic students, international partners, the MBA and the military) can be found in section 4.0 of this report. 
· Regulations Related to Funding and Board Oversight

Public institutions in Kansas are considerably more fortunate than other states relative to regulation and oversight.  The primary oversight function of the Board of Regents has been twofold: to establish admission standards and to approve tuition.  Admission standards are generally focused on freshman students.  Transfer admission still have minimum qualifications, but there are no requirements like college prep curriculum or ACT score applied to transfer students with more than 24 hours.  Tuition regulation is aligned to institutional needs and established, at FHSU, with the explicit intent of expanding access to education for all students meeting transfer requirements.

· Consortia Agreements, Collaborative Contracts and Domestic Partnerships

Agreements and contracts in the area of distance education at Fort Hays State University generally organize around two purposes.  First, the University signs many agreements with the intent of streamlining student transfer from other colleges.  As part of the Regents system, FHSU routinely allows liberal transfer under long-standing 2+2 agreements.  More recently, however, FHSU has signed several agreements offering expanded transfer of credits allowing students to better plan coursework at a community college so it transfers as an equivalent to a FHSU class, rather than an elective or just credit.  These agreements are generally focused on expanding options for individual students, even though they are arrangements with other institutions.

FHSU signs a second type of agreement which is more comprehensive and serves as a contracted relationship between FHSU and another institution.  FHSU has signed many Memorandums of Understanding with several Chinese institutions which cover areas like: transfer of credit, student admission guarantee, program scalability and capacity, fiscal responsibilities, and much more.  It would be very typical for FHSU to sign preliminary transfer of credit agreements as a prelude to the more comprehensive Memorandum of Understanding to establish expectations as early as possible. 

Of course, FHSU signs agreements with vendors relative to materials and services necessary to mount a significant distance presence.  FHSU has been an early adopter of software tools designed to assist distance education, like Blackboard and Tegrity. 

Finally, FHSU is well-known for its strategic international partnerships.  What is less well-known are the many and varied domestic partnerships that support and extend the university’s vitual learning environment.  The following lists provide examples of how distance education serves as a strategic asset for collaboration in the Regents System. 

· FHSU has offered or is offering concurrent enrollment opportunities to the 
              following schools:

Bonner Springs High School
Campus High School
Ellis High School
Hays High School
Hillsboro High School
Kinsley High School
Lyons High School
Marysville High School
Norton High School
Osborne High School
Ottawa High School
Plainville High School
Pratt High School
Rolla High School
Russell High School
Southwestern Heights High School
Stafford High School
Stockton High School
Thomas More Prep-Marian High School
Victoria High School
· FHSU has 2+2 agreements with the following Kansas Regents institutions:

Barton County Community College

Butler Community College

Cloud County Community College

Colby Community College

Cowley Community College

Dodge City Community College

Fort Scott Community College

Garden City Community College

Hutchinson Community College

Johnson County Community College

Labette Community College

Pratt Community College

Seward County Community College

*New programs are planned for the rest of Kansas’ Community Colleges.

· Outside of Kansas, FHSU’s domestic partnerships include:

·    California

· Coastline Community College

· East Los Angeles College
·    Colorado

· Metro State College

· Pikes Peak Community College
· Red Rocks Community College
·    Nebraska

· Mid Plains Community College

·    Florida

· Jacksonville Community College

· Pensacola Junior College
· FHSU military partnerships include:

Army National Guard Institute
Coast Guard Institute
ConAP
DANTES
GoArmyEd
Navy College Partnership Distance Learning Partnership
SOCAD
SOCCOAST
SOCMAR
SOCNAV

· FHSU collaborates with Wichita State University and Kansas University on a joint
        distance education Nursing program.

· FHSU is partnering with community colleges across the state on collaborative 
        e-books.

· Administration Cost and Tuition Reimbursement

In FY2005 an administrative cost was added to internal calculations to better account for necessary additions in faculty, professional, and classified personnel.  At that point administrative costs were calculated at approximately $65.00 per credit hour (closely aligned with our assigned area fee).  Since FY2005, our ability to calculate administrative costs have increased in sophistication and currently is established at about $80.00 per credit hour produced.  Expenses that allow for expansion of distance education operations continue to be charged back under this cost, which allows for better funded, planned and controlled growth of distance education operations.

Relative to tuition disbursement, FHSU has a centralized approach to revenue and expenses.  Faculty salaries and expenses are administered at the University level as well as most other expenses.  Academic colleges are given a semester allocation of funds for faculty salaries.  This allocation has grown by about $100,000 per year.   In FY2006, the University made the decision that additional funds needed to be routed back to departments in an effort to off-set expenses related to distance education and to incentivize growth.  At that point the decision was made to transfer $1 per credit hour generated back to departments, and $1 per credit hour back to colleges.  This system has allowed departments to better fund faculty development, academic enhancements, and to overall incentivize distance education expansion.  
Finally, FHSU has used additional revenues created from our VC operation to help fund the annual action planning process.  In most years, about $1 million dollars are expended to fund department and college generated action plans to improve both on-campus and distance operations.  This revenue comes directly from profitability of the distance education unit, proceeds are distributed across the campus so the entire enterprise directly benefits from participating in distance education.  
· Financial Commitment in Support of FHSU’s Distance Education 
          Programming

Virtual College Cost Accounting Statement for FY2010

	Programs

Financing
	Domestic

Off-Campus

Program
	International

VC Program
	Concurrent

Enrollment Program
	Totals

	Actual Student 
Credit Hour
	81,481    68%
	37,722      31.9%
	684          .1%
	119,887   100%

	Income
	   $      5,777,562

$       8,001,434

$            46,048

$     13,825,043
	$         2,681,374

$         1,152,450

$         3,704,300

$                 5,755

$         7,543,879
	$         47,743

$         67,169

$       114,912
	$        8,506,679

$        1,152,450

$     11,772,903

$     21,483,834

	Sources

Area Fee               $68.85
International Fee  $35.00
Tuition                $101.15
Other    
Total Income
	
	
	
	

	Expense
	$           214,322

$        2,697,609

$           307,721

$           412,089

$             30,000

$           353,703

$        6,970,559

$     10,986,002
	$               99,221

$         1,643,607

$             567,148

$             530,380

$               35,000        

$               94,305

$         3,227,052
$         6,196,713

 
	$         33,417

$         27,740

$            1,710

$         58,515

$       121,382


	$           313,544

$        4,374,633

$           902,609

$           942,469

$             65,000

$           449,718

$     10,256,126

$     17,304,097

	Direct Costs, Promotion 

and Production

Salaries:

  Operating                

  Instructional        

Fees Paid:

OOE                           

Office of Strategic Partnerships

OOE Transfer

Administrative Costs

Total Expense
	
	
	
	

	Net (Operating Margin)
	$       2 ,839,041

	$         1,347,166

	$        (6,470)
	$        4,179,737


5.3   Policy and Practice:  Faculty

Each institution will make clear its responsibilities in such key areas as: compensation and workloads, design and development incentives, staff development incentives, staff development, faculty support, faculty evaluation, intellectual freedom and union contracts. 

            5.3.1   Issue-Areas and Best Practices

· Workload, Compensation, Evaluation, Intellectual Property and Union Contracts

The VC and the university have a set of policies for determining workload and compensation in the institution’s Faculty Handbook, VC Policies and Procedures Guide and the “meet and confer” agreement with AAUP.  Any issues not included in the latter agreement are governed by Handbook and policy manual guidelines including course development contracts, “work for hire” agreements, etc.  The university has negotiated an intellectual property rights policy with the Faculty Senate that has been approved by the KBOR.  The policy shares potential commercialization of courses with faculty on a 50/50 formula. VC course delivery is subject to assessment by students and can be used by faculty as documentation for tenure, promotion and merit evaluation.  Courses taught in the summer session are not used for professional evaluation except to determine future teaching assignments for summer session only. The salary schedule for adjunct, part-time faculty is illustrated in the table below.  Based on an environmental scan and recent research, FHSU adjunct pay for distance education delivery of coursework is lower than peers and not as competitive.  The time to review the schedule and rethink salary levels to maintain the ability to attract high-quality faculty is approaching.

	Table 5

Salary Schedule for Adjunct, Part-Time Faculty Compensation 

for Teaching a Course Offered through the Virtual College
Years of Service as Adjunct

Salary per “0” Type Course

Per Hour Salary for Other Type Courses

(1 cr. hr.)

2 cr. hr.)

(3 cr. hr.)

(4 cr. hr.)

0-3

$2,000

$667

$1,333

$2,000

$2,668

4-6

$2,200

$733

$1,467

$2,200

$2,932

7-10

$2,400

$800

$1,600

$2,400

$3,200

11 and above

$2,600

$867

$1,733

$2,600

$3,468




	Table 6

Salary Formula for Full-Time Faculty Teaching Courses

through the FHSU Virtual College
The standard rate of remuneration per credit hour for all nine-month, core faculty 

teaching in overload status for the VC during any semester or the summer 

session will be 20 percent per credit hour of 1/9 of the instructor’s regular academic 

year base salary (e.g., a 3-hour course equals 60 percent of 1/9 of a faculty member’s 

regular academic year base salary).

All courses offered through the VC, taught by full-time faculty, are 

compensated based on a minimum of 10 enrolled students in 100-699 level courses, and a 5-student minimum in courses numbered 800 and above.

If fewer than 10 students enroll in a 100-699 level course or fewer than 5 students enroll in an 800 and above level course, the course will be taught on a prorated salary basis. Prorated salaries will be calculated by the Office of Budget and Planning. Student enrollment for salary purposes will be calculated at the end of the 20th day for semester based classes. The first payment will be approximately four weeks after the 20th day of enrollment period. The second payment will be issued at the end of the period of employment. For courses one month in length or less, payment will be made at the end of the course. For courses longer than one month, two payments will be made with the last payment made at the end of the course. During the summer session, enrollment for salary purposes will be calculated at the end of the 4th day of classes for a four-week course, and at the end of the 8th day of classes for an eight-week course. 




· Faculty Capacity, Experience and Control
Although VC distance education programming has grown dramatically in the last six years, the majority of the faculty who teach the course work are still FHSU full-time tenured, tenure-track or temporary instructors. In the fall 2010 semester, Table 7 demonstrates that 56% of domestic VC courses are taught by FHSU faculty.  Over 90% of all courses taught are approved, designed and developed by full-time core faculty and aligned to on-campus curriculum.  In the event an adjunct develops a course, the process requires mentoring by regular, full-time FHSU faculty member. Quality and rigor of the learning experience is the ultimate responsibility of the faculty.  The VC also provides some licensed and contracted courses for the education and business communities.  Departments and college faculty coordinate these learning experiences with administration provided by the VC staff. As use of adjuncts continues to grow, however, it is clear that FHSU needs to rethink its adjunct academic and professional support systems. The time is ripe to cast new policies (e.g. tenure, promotion and merit criteria) and add to the institution’s available resources in this policy area.  
Table [image: image14.jpg]Total Adults 25+ UG Online Presence-  Online Presence-

School & Grad (Fall 2009) Summer 2007 January 2011
University of Kansas 7,846 Courses only Courses only
Johnson County Community College 7,260 Courses only Emerging
Wichita State University 5,642 Courses only Courses only
Kansas State University 5,380 Significant 2 (16-29) Significant 3 (31+)
Fort Hays State University 3,782 Significant 2 Significant 3
Kansas City Kansas Community College 3,468 Courses only Courses only
Butler Community College 3,027 Emerging (1-5) Courses only
Washburn University 2,626 Significant 1 (5-15) Significant 1
Baker University 2,551 N/A Significant 1

Emporia State University 2,479 Significant 1 Significant 2
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· Faculty Support Services

With the understanding that “unbundling” of the faculty member’s role and responsibilities to meet the imperatives of “learner-centered” distance education was clearly in progress, the decision was made in 1993 to rethink and reorganize faculty support services for both on- and off-campus instruction.  CTELT has been in evolution since that time and has matured as a place where faculty and staff go to learn about the application of technology to the educational workplace.  Equally important, teaching in the virtual learning environment requires the faculty member to become more of a “facilitator” than simple content provider.  Faculty require help in course redesign to accommodate new pedagogy such as activist, constructivist and objectivist approaches, the ability to migrate their syllabus, course materials and content to a course management system, an understanding of emerging technologies to enhance interaction and communication with students, and a partnership with colleagues and academic support technicians to share and exchange information about successful evaluation and assessment.  The advent of Web 2.0 and the availability of social networking media has only accelerated the need to address the challenge of change.  
The birth of CTELT as a faculty development unit and center for teaching excellence is described in the first section of this report on page eight.  It now has a budget of over $600,000, 11.5 FTE and is supplemented by a university wide faculty development fund of $100,000 and a stipend of $3,000 per developed course. With this staff and budget, CTELT has developed a comprehensive set of client services to better enable faculty and staff to carry out their responsibilities in both virtual and traditional learning environments. The professional expertise within CTELT includes people capable of providing multimedia services, instructional design and web course development, video/DVD production and duplication, IPTV support and a wide range of special media services including downlinks, licensing of intellectual property, acquisition of essential media for faculty and assistance with ADA compliance.  CTELT also helps faculty learn and deploy a wide range of technologies enumerated and described on page 23 of this report. 

· Materials/Facilities

CTELT and the university provide a variety of resource materials and facilities to assist faculty with the development and implementation of their courses and related learning experiences (e.g. labs, advising, etc.).

· Resource Center

· Best Practices Instructional Booklets

· Integrating the Web with Instruction

· Instructional Design Guide

· Multimedia and Digital Photography

· CD-Rom

· Audio and Video Production

· Interactive Videoconferencing

· Distance Learning

· Faculty and Staff Development Lab

· Videoconferencing Area

· Video Edit Suite

· CD Duplication

· Minimal Videotape Duplication/Production 

· Photography Studio
· Training and Collegial Activities

CTELT and the Division of Academic Affairs sponsors and coordinates a variety of professional development activities to discuss emerging technologies, educate new instructors and staff, share and exchange information and keep the knowledge and skills of experienced instructors current. 

· Workshops and Infobyte Instructional Sessions

· Professional Development Conferences and Seminars

· Demonstrations of New Technologies and Vendors

· Satellite Downlinks (e.g. PBS)

· Online Resources and Workshops

· Professional Trainer Program (PTP)

· Teaching and Learning Communities (TLCs)

· TLC for International Education Faculty

· Weekly Brown Bag Lunches for Special Topics

· Surveys of Faculty to Develop Focused Interventions

·   Participation in New Faculty Orientation

5.4    Policy and Practice:  Legal

The institution will make clear its role in such areas as: intellectual property agreements, copyright, and faculty/student/institutional liability. 


5.4.1   Issue-Areas and Best Practices
· Course Development

The course development process has a well-crafted rights sharing agreement between the faculty/developer and FHSU.  The agreement is consistent with KBOR property rights dictum on intellectual courseware ownership. Course development/work-for-hire issues continue to be a part of FHSU-AAUP negotiations and eventual inclusion in the memorandum of agreement.

· International Partnerships

There exist complex cooperative agreements/memoranda of understanding between FHSU and international universities, detailing respective party obligations.

· Copyright/Fair Use
The library offers copyright assistance in securing permissions from third parties and providing interpretations of the Fair Use Doctrine with respect to copyright policy. CTELT has initiated faculty training on copyright policy for course development and the Computing and Telecommunications Center (CTC) provides computer security and ethical use training. 

· Status of Virtual College Instructors

Full-time, tenured, probationary and temporary faculty are members of the bargaining unit and subject to the stipulations of the FHSU-AAUP memorandum of agreement. 

· Continuity Planning and the Virtual College
VC operations are now subject to FHSU continuity planning as prescribed by the KBOR. 

· ADA Compliance Issues and Policy

Student Affairs and the VC need to monitor developments in compliance issues and best practices.  Accommodation planning and cases will continue to require a team approach and pro-activity.
5.5   Policy and Practice:   Student Support Services

The institution will demonstrate its responsibility for supporting student learning at a distance in such areas as: academic advising, counseling, library services, financial aid, testing and assessment, access to resources, equipment requirements, and privacy. Other areas to consider may include: students with disabilities, expanding online offerings to more high schools, promotion, increasing graduation/completion rates, and exploring adult education options.       
5.5.1   Issue-Areas and Best Practices

FHSU’s long-term goal is to provide a range of distinct yet integrated services that include administrative, instructional, advising, counseling, library, financial assistance, and problem-solving services that make distance learners feel they are a part of the “FHSU student experience” and larger learning community. The idea is to “connect and engage” students first through their learning experiences. With comprehensive and high performing support services at their disposal, the goal is to make our distance students feel they have received quality service, and value in their ongoing relationship with the university. 
Wrapped around an evolving array of student services for online learners is a “Tiger Support” system consisting of these elements: a TigerInfo Call Center for general information, a CTC Help desk for technical assistance, and The Learning Commons to help students learn about the latest software, technologies and how to apply them in their coursework. In addition, the university provides pro-active student engagement services in an ad hoc fashion during peak times when information is critical, e.g. enrollment, pre-enrollment, mid-term, and similar critical moments in retention and conversion initiatives. 
These resources have worked well in the past, but the growth and complexity of demand will continue to challenge us to develop innovative practices and multiple service models to assist students toward completion of their academic program. There is a “gap” between current services and the ultimate goal of a powerful and friendly brand that shouts “customer service” and adds to the FHSU value proposition as the virtual college moves into the “age of brands.” 

An overview of services is as follows:
· Administrative Services
· General information about the university programs, policies and procedures in a variety of formats (e.g. online catalog, brochures, Web FAQs, paper and online syllabi, financial assistance instructions, etc.)

· Online assessment of readiness for distance education

· Virtual College website enhanced communication and interactivity

· TIGER INFO (12 x 7 information call center and hotline)

· Admission processes

· Degree summaries, transcript evaluations and check-lists

· TigerTracks – Online registration enrollment and tuition/fee payment (including the ability to see one’s financial aid status) and student record management (grades, schedule, transcript requests)

· Online/telephonic bookstore and media materials (Folletts)

· Online/telephonic financial counseling (both personal financial counseling as well as financial aid assistance), federal need analysis, cost calculator, specific online degree and distance learning scholarships, default prevention tracking and follow-up

· Online information on student privacy policies as well as forms for Student Privacy Consent and Student Authorization for Release of Educational Records

· Commencement notifications

·   Instructional Support Services
· Orientation to Virtual College/distance education learning and course completion supplemented by TigerConnect, an online first year experience program with targeted messaging to distance learners

· Online library resources

· Online syllabi

· Virtual College student services employee to direct learning inquiries

· Course matrices to ensure students that courses will be delivered to completion of degree or other credential

· Virtual College website FAQs regarding access to technologies, levels of technical competence, program costs, payment and refund policies, e-learning policies and course contracts, placement testing and opportunities for acceleration of learning, etc.

· Assistance for students with disabilities to include access to accommodations and specialized counseling and resources

· Best practices for distance education (study, time management, etc.)

· Academic intervention protocols via Blackboard early alert modules; non-participation outreach; medical and family emergency assistance; probation, suspension and appeals processes/counseling

· Degree summaries and transcript evaluation services

·  Academic Support Services and Resources
· Online/ telephonic academic advising (advisor and student services/department units) and E-mail contact with student’s home department and advisor

· Special pre-admission and academic advising for military, international students, graduate and adult students through Academic Advising and Career Exploration Center and Center for Interdisciplinary Studies

· Academic support via telephone or email (study skills, etc.) , tutoring through  Smartthinking.com (outsourced tutoring), national testing resources and access to many online pamphlets and articles regarding academics success and study skills 

· Access to program requirements (including general education) and academic advising resources

· Links to online transfer/articulation information

· Online chat software for continuing student interaction

·  Career Services
· Online resume and cover letter critiques and advisement

· Online job searches

· Posting of resumes/ use of LinkedIn

· Link to Career Services on Virtual College website

· Online tutorials and software  

· Link to university internships, jobs, service-learning opportunities, volunteer needs and faculty VC teaching assistants

· Technical Support
· CTC Technical Help desk

· Online tutorials and self-help tools available on virtual college website

· Posting of software, network and program maintenance

· CTELT media services problem-solving for students needing help with non-working DVD, software issues such as iTunes, etc.

· Opportunity to purchase discounted laptop computers

· Personal Services and Resources
· Referral services for mental health or alcohol/drug counseling to a provider in the students area; limited Skype counseling sessions

· Online resources including videos and PowerPoint presentations of  mental health workshops

· Online mental health and wellness assessments as well as Virtual pamphlets 

· Student code of conduct (Academic Misconduct); behavioral intervention team

· Access to grievance procedures and staff advocacy
·   Promoting a Sense of Community and Engagement
· TigerConnect,  FHSU “facebook” type community for first year students 

· Link to Student Government Association on VC website

· University Leader (student newspaper) provides interactive elements and an opportunity to write for the paper

· Newsletters for distance education students

· Chat room software sessions

· Opportunity for online study groups

· All student e-mails and TigerTrack announcements

· Connections are made through Facebook and Twitter

· Link on Virtual College website to Alumni Association

·   Student Satisfaction and Learning Outcomes
The following instruments and techniques have been adopted to assess student satisfaction and assurance of learning for Virtual College delivered courses and programs:
· Redesigned student ratings survey and adoption of Digital Measures measurement software for course evaluations

· Specialized individual department evaluation surveys administered by Virtual College

· Assessment of student satisfaction with VC operations and policies

· Noel-Levitz Priorities Survey for Online Learners

· Library assessment instruments for the evaluation of usage of learning materials by Virtual College students

· Policies for proctoring/assurance of the integrity of course work (e.g. anti-plagiarism software) 

· Use of the National Survey of Student Engagement

· Use of the Faculty Survey of Student Engagement

5.6    Policy and Practice:  Technical 

Each institution will demonstrate that it has sufficient technical resources to support its distance education activity in such areas as: system reliability, connectivity, technical support, instructional design support, hardware/software, and access.

5.6.1   Issue-Areas and Best Practices

·   System Reliability

· Fort Hays State University has a Blackboard server reliability slightly over 99 percent during the past two years.  Additional content is hosted on several other severs, also with a 99 percent uptime (excluding routine maintenance and upgrades).  Fort Hays also supports a test server for Blackboard.  This allows for testing and training of new tools for learning and student support.

·   Connectivity

· All Blackboard servers are connected to the switched network distribution layer via full-duplex gigabit. The distribution layer is connected to the core network via 1 Gbps single mode fiber interconnects. From there, the core is connected to the regional education and research WAN network via a geographically redundant ring network with the two immediate next hops connected at synchronous 1 Gbps link speeds.
· Web access to the Blackboard application is mediated by a load balancer to two application servers.  File storage and database access is shared to the application servers via two separate support servers.
·   Technical Support

· Technical support at FHSU is collaborative effort that is spread across three                           different departments.

· The Center for Teaching Excellence and Learning Technologies provides and training the support for faculty.  If a student is experiencing an ongoing problem CTELT will also assist in support.

· Forsyth Library’s Student Learning Commons offers technical assistance online, over the phone, or through email.  The Student Learning Commons provides support for students using instructional technology tools such as Blackboard, video, or Articulate Presenter.

· The Computing and Telecommunications Center’s HelpDesk assists students and faculty with technical problems.  The HelpDesk has access to view and assist student with login, system compatibility, and other operation issues.

·   Instructional Design Support

· The Center for Teaching Excellence and Learning Technologies houses professionals in instructional design and media production, among other areas.  Since 2007, each course developed for the VC has been developed with the assistance of an instructional designer, and a media production team. 

· CTELT offers a series of workshops, panels, and other offerings that highlight best practices.
·  Hardware/Software
Supporting Blackboard (this is a scalable set up that can be increased as the   VC grows)

Load balancer:

Manufacturer/Model:
Dell PowerEdge R200

CPU:


Dual-core Intel Xeon 3065 @ 2.33 GHz

RAM:


4 gigabytes

OS:


Linux



Application servers:


Manufacturer/Model:
Dell PowerEdge 1950


CPU:
Quad-core Intel Xeon 5150 @ 2.66 GHz


RAM:
8 gigabytes


OS/software:
Red Hat Linux/Blackboard Learn Release 9.1

File server (due to be upgraded):

Manufacturer/Model:
Dell PowerEdge 6650

CPU:

4 dual-core Intel Xeon @ 2.50 GHz

RAM:

8 gigabytes

OS:

Red Hat Linux

Database server:

Manufacturer/Model:
Dell PowerEdge 2950

CPU:

2 quad-core Intel E5420 @ 2.50 GHz

RAM:

16 gigabytes

OS/software:

Red Hat Linux/Oracle 10
·     Blackboard servers in China

· At each partner school FHSU owns and managements two server set ups.  These two server set ups were established due to the lack of reliability in the China’s infrastructure.   FHSU was first university permitted to own and manage servers inside the China firewall.
· These servers are an application server and a file server.

·    Supporting IPTV System

· Polycom HD and NTSC systems

·    Access

· Students and faculty have email and phone support through the Help Desk; and through the Student Learning Commons from 8:00 am – 8:00 pm.

· Students and faculty also have 24 hours access to training tutorials from Atomic Learning, and customized training created by the Center for Teaching Excellence and learning technologies and the Student Learning Commons.

· Additional support hours are offered at the beginning of each semester and during finals week.

· FHSU Blackboard for online courses is available 24 hours on most days.  Any scheduled down time is communicated to faculty, staff, and students a minimum of two business days before.

· Other support servers/systems are also available 24 hours a day.

·    Technology standards

· Uses Polycom, Web Ex, Skype, Adobe Connect for synchronous communications.
· Uses Blackboard, Articulate Presenter, Respondus, Camtasia, streaming video and animation for asynchronous communication.

· Uses a variety of web 2.0 tools in and out of Blackboard including but not limited to Wikis, Blogs, Ning, Voice Thread, and social bookmarking.
·    Student Access to Synchronous and Asynchronous Courses

· Application and enrollment processes are online.

· Entire course catalog and most syllabi are online.

· Student access online courses one business day before the start of classes.

· Access information is snail mailed, emailed, and available through any of the support units.

·    Student Authentication

· Meets all current federal regulations.

· Provides forms and support for faculty wanting to use a proctor.
6.0   Scanning the Distance Education Environment: The Current State of Affairs

The world of distance education, and online learning in particular, continues to grow and increase in complexity. The origins of this complexity are found in a more diverse and sophisticated domestic marketplace of learners, economic transition and a reluctance to fund public education,  increased competition from old and new suppliers, emerging governmental regulatory and compliance initiatives, a never-ending supply of technological change.  Added to this complexity are quality considerations and questions about how to best engage the distance learner, a more pronounced global appreciation of the importance of education, a still underdeveloped appreciation of distance education as part of an institution’s overall value proposition and the still unmet challenge of starting and managing online education programs in the most productive and efficient way for different types of public and private educational organizations. 

Online and distance education enrollments have continued to expand at a rate well beyond the rate for higher education enrollments in general.  Generally speaking, enrollments in online courses increased by 21% in the last two years compared with an increase of 2% for campus enrollments. During the proceeding five years (2003-2008), the domestic online enrollment increase fluctuated 
between 12 and 14%.  Almost 30% of all enrollments now are in online courses.  The source of these statistics, Ambient Insight Research and Eduventures, are predicting that by 2014 that over 80% of all postsecondary students in the US will be taking at least some online courses compared with 44% in 2009.  Eduventures suggests that master’s programs are the big growth area in terms of program type. Equally important, the for-profit sector will continue to outperform the public sector unless some variation of incentive financing or a serious re-examination of the value of distance education takes place among public institutions.  Although threatened governmental regulation will have some impact on the scope and consumption of private sector programming, these predictions remain operative. 

In terms of  2010 developments and the outlook regarding many of the complexity issues cited earlier, even with a majority of schools now offering online programs, the scale and scope of the programming in 2010 is concentrated within a small minority of institutions characterized by a critical mass of learners (schools with 5000+ domestic learners--(Eduventures—special study for FHSU). Kansas still does not have an institution in this category although FHSU is knocking on the door.  The common market target as of 2010 for both publics and privates remains the adult learner.  
There is some analysis informed by past experience that the recent growth spurt has been fueled among adult learners by unemployment in the economy (Sloan Survey of Online Learning, 2008). This could be the source for an artificial maintenance of the online growth trend of recent years. Consistent with economic conditions, price comparisons by “shopping learners” still seem to override the effort to improve quality, learning outcomes, and job placement.  Why is this important?  There is a growing body of evidence which suggests that “without experiential or market breakthrough, rapid growth in adult participation, adult-centric online, for-profit rethink, scale and strengthening economy will see online headcount plateau by 2015” (Eduventures—special report for FHSU). In other words, the next five years is likely to see reduced growth impacted by a host of factors (mostly budget and regulatory-related) which will slow down short and medium term growth. The long-term prospects for online enrollments remains promising.  Finally, developments in 2010 have been marked by a dramatic increase by federal and state regulatory considerations and initiatives.  To a lesser extent, there has been a concomitant increase in providers of all types and a deepening of choice with regard to credentials and course offerings.   

Let’s take a longer, more historical look at the opportunities, threats and challenges in the online and distance education environment that go beyond 2010 developments.  Some of these trends and developments provide the foundation for a new strategic change agenda and set of goals for FHSU.  

6.1   A Two-Year Outlook for Distance Education: Opportunities and

                Threats/Challenges

Distance education in the nation, Kansas and at FHSU will be subject to several long-time and emerging realities that must be addressed over the next two years. Some of these realities represent opportunities; others imply threats and challenges to the initiation and management of online distance learning. A select listing of the most critical opportunities and threats/challenges in the domestic and Kansas distance education environments is provided in the ensuing discussion.  

               6.1.1   Ten National Opportunities

·   The emergence of online learners with a growing “shopper mentality” about choice of distance education provider. The  “age of competition” driven by easy access, lower price and more convenience is giving way to an “age of brands” where first-to-market presence is being displaced by a more informed and discriminating student willing to shop around for high quality and unique courses, programs and learning outcomes. Branding institutional programming and support services with the imprimatur of “quality” is becoming a more powerful positioning and differentiation opportunity.

·   Keeping pace with emerging technologies and open educational resources.  Just as digital scholarship is transforming academic work; emerging technologies for teaching and learning in the online world are causing a fundamental change in course design, pedagogical practices and educational approaches (Handbook of Emerging Technologies for Learning, Siemens and Tittenberger, 2009). Course redesign is increasingly stretching traditional learning management systems by looking for ways to integrate a wave of new Web 2.0 social media technologies. 

·   Old game, new rules.  Evolving regulatory and compliance rules aimed at deceptive recruiting practices, per student payment for enrollees and required licensing of for-profit postsecondary providers at the state level could provide room for public sector market penetration, quality initiatives and academic and management innovations.

·   Mobile is the new wireless, applications are the new web sites.  The laptop university is out. Wireless infrastructures are implicit.   Students and faculty have access to smart phones with all types of new social media networking tools, cameras, audio recording capabilities, e-book readers and video publishing capabilities on new tablet computers via YouTube to name just a few reasons why more of the future of distance learning will be both mobile and learner-generated, co-created, interactive content.
·   Learning analytics and new performance metrics are seen as increasingly essential.  To establish the value proposition of distance education, institutions must address issues of “swirling matriculation”, retention/persistence, graduation rates, course completion rates, and 

assessment of learning. Student performance and accountability are high on federal and state agendas. Cost-per-lead, revenue-per-student and net profit margins are only a few of the performance metrics used by for-profits and increasingly being adopted by public sector distance providers. 

·   Stackable credentials, certificates, non-credit offerings, collaborative academic programs and innovative learning experiences are increasingly acceptable and appealing to all kinds of online learners.

·   Pro-active student engagement and leveraged support services drive student satisfaction and re-enrollment more today than ever before in the online learning world. “Who answers the phone” in your program is no longer the question. How a program engages the student throughout the learning experience and process is more to the point. Excelling at learner relationship management (customer service) is a public sector niche waiting to be filled. 

·   Although still limited in practice, the globalization of distance education continues to grow in scope and popularity. Emerging and newly industrialized countries cannot afford brick-and-mortar facilities to expand their postsecondary systems of higher education.  The World Bank and the USAID have increasingly redirected resources for the development of distance learning initiatives. 

·   College completion initiatives launched by the Obama administration and the Lumina Foundation provide new opportunities for growth and the establishment of academic integrity in distance education. 

·   The advent of the Web 2.0 world, social media networking tools and search engine optimization approaches have generated new opportunities for rethinking and retooling marketing strategies.     

6.1.2   Ten National Threats/Challenges

·   Faculty reluctance to feel a sense of ownership in “DIY U” and the coming transformation of higher education will continue to impede the growth and quality of distance education (see Anya Kamenetz, Edupunks, Edupreneurs, and the Coming Transformation of Higher Education, 2010).  Dynamics like the “great unbundling” where the “logic of digital technology will compel institutions to specialize and collaborate, find economies of scale and avoid duplications” are counter to disciplinary autonomy and master craftsmanship in building coursework on-campus and online. Students are already self-creating personalized learning networks and paths within existing courses and blending F2F with online in a way not typical of current online course development. These student-driven innovations represent a threat to traditional faculty control of the learning 
environment. Self-paced learning experiences are atypical in the current three-credit hour course-driven environment, but will play a role in faculty reluctance to get on board with change.   

·   Unable to measure and account for the profitability of distance and online education. 45% of campuses surveyed in this year’s Campus Computing Project did not know if their programs made or lost money.

·   Poor quality/inadequate organizational structures for managing online education. Lack of adjunct faculty training and support, poor or lack of innovative course design and delivery (little to no interactivity), outdated, non-scalable or ineffective student support services, inefficient technical support solutions, failure to accommodate “generational shockwaves/mega-trends” (what millenials and gen-xers want in a course), etc.

·   ADA compliance. If technology and course management systems fail to meet accessibility guidelines, there is the potential to limit access for students who have a desire to enroll in online coursework. The concept of Universal Design for Learning represents a challenge and a solution. 

·   Lack of policies and procedures for establishing management, faculty and academic expectations in distance education units and programming initiatives can create inefficiencies, workload problems and unnecessary operational issues. 

·   Implications of the most recent Higher Education Opportunity Act (HEOA). Student authentication, remote proctoring, regional accreditation issues and gainful employment considerations can further threaten the integrity of distance learning, expansion efforts and employee evaluation of graduates. 

·   Intense competition for students as new providers enters the market and the depth and scope of program offerings increase. 

·   Uncertainty in economic recovery can act as a pull and push factor for distance education participation rates. Low employment will intensify the need and “pull-factor” for skills updating and enhancement; but insufficient federal and state revenues, policy uncertainty and corporate and governmental questions about spending on retraining can push students away. 

·   Expansion of state licensing efforts to control out-of-state providers can impose new costs and staff needs on providers. This is likely to have more impact on public providers than for-profits with much larger revenue streams. 

·   Rural states with below average education levels and public distance education capacity are most vulnerable to for-profit, online institution penetration and marketing efforts.     

6.1.3   Key Takeaways for Institutional Distance Education Planning

·   A Culture of Innovation and Hustle is Essential.   To adequately meet the needs of a distance learning educational marketplace with multiple audiences and an increasingly complex operating environment, institutions of higher education must innovate quickly by building partnerships, adopting a quality brand, focusing on technological opportunities, and planning in real-time.  The value of traditional strategic planning is questionable when adaptation, risk-taking and hustle are critical success factors.  

·   Mission-Driven but Market Smart.  Striking a balance between serving an institution’s mission assigned by KBOR, the legislature and the people of Kansas and creating new revenue streams and educational marketplace opportunities requires an appreciation for the public purposes of higher education.  When an institution is caught in the squeeze between declining revenues and serving its constituents, it may require leveraging what you already have in place.  Using distance education as a strategic asset to develop new resources and support existing initiatives is an example of this leveraging dynamic. In the end, the market smart strategy is really a tool to regain control of the institution’s traditional mission and serve Kansans in an affordable way. 
·    Program Expansion and Improvement.  Today, meeting student needs means more than providing a single, traditional degree experience.  Courses, stackable learning experiences, and degrees in traditional and workforce centered disciplines are likely to dominate distance education opportunities for the future.

·   Old Game, New Rules, Transforming Environment.  The new regulatory and economic environment in the state and nation represent two of the drivers of “creative destruction” in the sleepy higher education community.  If distance education is to continue as part of the value proposition for Kansans seeking postsecondary credentials, real-time planning to meet the various opportunities and challenges in the online environment is crucial.  Keeping one set of goals for too long (three to five years) will not do the job….and abandonment or addition of goals must always be a possibility.    

·   Retain. Graduate. Retrain.  A renewed focus on student retention, graduation, and retraining as performance indicators of institutional/student success is one of the essential pieces of the new culture. A serious focus on using distance education as a strategic asset to address these challenges would go a long way in establishing the value and integrity of this complex learning modality. We know traditional measures of retention and graduation rates mean little as applied to distance education.  Institutions that attack these accountability elements in the distance education domain in a serious way would accelerate the transformation of higher education and raise the integrity level of online learning. 
6.1.4   Three Kansas Opportunities

·   The understanding that 40-50,000 Kansas citizens have enrolled in private, traditional and private, for-profit distance education institutions operating within the state represents a tremendous marketing and consumer education opportunity.   

·   According to a special Eduventures research study, Kansas as a state is characterized by a wired rural culture with below average overall enrollment performance for learners aged 25 and above. Although Kansans continue to do well in terms of average educational attainment at the Bachelor’s level, there is clear institutional growth potential by focusing on the adult learner market (factoring in state demographics and economy considerations).  

·   A major development in the external environment that impacts Kansas opportunities is the college completion initiative for learners with “some credits, but no degree.” With the Obama administration and Lumina Foundation creating “a sense of urgency” about the need for education and especially “college” defined as all kinds of credentials (e.g. associate degrees, certificates, certifications, etc.), there is a tremendous opening to leverage this urgency through a state-wide awareness campaign, a major marketing effort and expanded distance education capacity.  The University of Phoenix has a $222 million marketing budget and operates in Kansas.  Is it any wonder that Kansas citizens (especially 25+ adult learners) do not know enough about opportunities to complete their credentials at more affordable Kansas public institutions?  The college completion initiative is an opportunity for a collaborative awareness program initiative led by the KBOR and the Kansas Legislature.  This is an opportunity to use distance education as a system-wide strategic asset. 

6.1.5   Three Kansas Threats/Challenges

·   The 25-44 Kansas demographic has declined by 11% from 2001 to the present. The US decline during this same time was only 2%.  The below 25 demographic in the state increased by 10%, slightly below the national growth rate.  This data has implications for a decline in state distance education enrollment growth in the near term (2011- 2015) with good enrollment prospects for the long-term. 

·   Kansas has not carefully defined the potential of distance education capacity as an institutional asset to address other higher education challenges such as retention, graduation rates, workforce development, and marketing (adding gainful employment and citizen development to the value proposition). 

·   The expansion of distance education capacity in Kansas has been relatively steady, but unevenly distributed. The following table ranks the top Kansas institutions on the basis of the number of undergraduates/graduates enrolled (not online enrollment) that are 25 years or older.  In other words, the University of Kansas had 7,846 students that were 25 years or older in the fall, 2009 semester.  The next two columns categorize the institution’s “online presence” in terms of primarily offering courses only, offering courses/programs and other credentials with a “significance factor” defined by the numbers of courses, programs, certificates, etc. offered.  The change in significance of online presence is measured in summer 2007 and again in January, 2011. 
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Fall 2004 494 6 35.7% 2 173% 3 189%| 133 71.9% 52 281%| 185
Fall 2005 561 75 35.5% 23 10.9% 46 218%| 144 682%| 64 303%| 211
Fall 2006 543) 86 37.9% 2% 11.5% 8 167%| 150 66.1% 77 339%| 227
Fall 2007 505 85 33.3% 4 133% 43 16.9%| 162 63.5% 93 365%| 255
Fall 2008 625 84 316% 3 124% 29 147%| 156 58.6%| 110 414%| 266
Fall 2009 703 101 32.3% 45 144% 38 115%| 182 58.1%| 131 419%| 213
Fall 2010 598 101 31.0% 43 132% 9 120%| 183 56.1%| 143 43.9%| 226
Spring

2005 559) 79 37.3% 31 146% 43 203%| 153 72.2% 59 27.8%| 212
Spring

2006 555 77 34.2% 27 12.0% 40 17.8%| 144 64.0% 81 36.0%| 225
Spring

2007 561 ) 35.6% 28 11.1% 50 198%| 168 66.4% 85  336%| 253
Spring

2008 817 89 32.5% 2 17% 53 193%| 174 635% 100 365%| 274
Spring

2009 825 104 34.4% 42 13.9% 45 149%| 191 632%| 111 2368%| 302
Spring

2010 892 103 32.7% 40 127% 9 124%| 182 57.8% 133 422%| 315
Summer

2005 293 59 415% 20 14.1% 3 232%| 112 78.9% 30 211%| 142
Summer

2006 318 67 41.9% 24 15.0% 24 150%| 115 71.9%| 45 281%| 160
Summer

2007 325 77 418% 25 136% 28 152%| 130 70.7% 54 293%| 184
Summer

2008 287 86 39.5% 28 16.8% 28 16.8%| 122 731%| 45 269%| 167
Summer

2009 357] 83 41.1% 2% 12.9% kG 17.8%| 145 71.8% 57 282%| 202
Summer

2010 394 88 39.6% 40 18.0% 3 149%| 181 725% 61 275%| 222

Mote: Datais for domestic courses only. Excludes concurrent enrollment, SWPRSC, interational, etc. Faculty teaching more than one course counted once. Effective Spring 2009,
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                                                                           Table 8
Leading “Adult-Enrolled” Kansas Schools Show 
Steady but Uneven Online Development

In 2007, Eduventures reviewed the online presence (i.e. # of online programs) of the ten 
largest schools in each state by undergraduate/graduate age 25+ headcount. To help FHSU 
better understand developments post-2007, Eduventures reviewed the KS top 10 in 
January 2011.


6.1.6   Key Takeaway:  Is there Adequate Kansas Distance Education Capacity? 

A comparison between 2007 and early 2011 suggests steady online development across most top 10 schools, but none moving further than one presence category. Four top 10 schools remain “courses only”. KS appears to still not contain a “Major” online school (5,000+ online headcount), but with some on that trajectory. This steady but not dramatic online presence situation may also help explain KS’ below average overall enrollment performance. The top 10 (based on adult enrollments/not online headcount) changed only insofar as Baker University pushed Hutchinson Community College off the list. FHSU moved from eighth to fifth.  

      6.2   Scanning the Internal Environment: Fort Hays State University

Successful strategic planning for distance education (whether in static or real-time mode) requires an assessment of the institution’s internal resources, capabilities and processes. Without a careful analysis of what you do well and what might be holding back further success with regard to serving students and achieving goals through the use of distance education, you will have a hard time adding extra value and improving current levels of quality.  Furthermore, understanding strengths and weaknesses will permit an optimal combination of traditional and real-time planning.   

   6.2.1   Strengths

·   Campus leadership has included distance education as part of the overall institutional planning effort for almost 20 years. The president, provost, vice-presidents, deans, academic directors and Faculty Senate have long been committed to the use and expansion of distance learning as an institutional strategic asset for accomplishing a select list of priorities. 

· The FHSU distance education marketing effort was initiated in the 1990s and continues to mature as a comprehensive driver for branding and enrollment. Social media networking tools and search engine optimization techniques are the latest additions to this effort and will require more rethinking as strategy and technology emerge and change. Growing and expanding penetration into multiple markets by virtue of partnerships, dual degree programs, and efficient and effective transfer and articulation policies are a result of this “market-smart” initiative driven by hustle and innovation. 

· Because the university’s mission and service area have required the use of continuing and distance education since 1977, faculty and staff recognize the essentiality and strategic importance of online learning as the latest manifestation of off-campus delivery. Full-time faculty resistance to the use of distance learning has been minimized by the use of financial rewards and recognition, CTELT’s capability to help faculty gain new knowledge, skills and insights about teaching with technology, instructional design and course development support initiatives and the realization that much of what is learned in the distance education environment can be used in the traditional learning environment.

· Faculty and department commitment to the use of distance education as a strategic asset has produced a rich array of courses, full online degree programs, growing numbers of certificates and certifications and special learning experiences. Senior learning, grant writing classes, institutional collaboration and consulting (e.g. assisting North Central Kansas Technical College with the initiation of distance delivery capabilities) and international partnering have all been made possible by the presence of a history and culture of distance education. 

· A single affordable Virtual College tuition for both on- and off-campus courses, lowering and elimination of special off-campus course fees, and intentional business modeling and financial planning are long-time strengths of the FHSU program.  
6.2.2   Weaknesses

·   VC processes and capabilities are not consistent with changes to the scope and growth of the FHSU distance program and require integration with innovations and modifications to on-campus conditions and operations.   
·   The increasing use of adjunct faculty to address program capacity needs has not been similarly met with the addition of new orientation, support and evaluation systems.

·   Student readiness tools and other student engagement resources and processes have not kept pace with the growth and diversification of the FHSU distance education initiative. The expansion and diversification of market audiences and global programming have created a need for innovation and additional resource assignment. In addition, a careful review of the potential for distance education capacity to assist with the improvement and resolution of larger institutional priorities is now due.
·   At times, current pay schedules for adjunct faculty have been inadequate to attract and retain high quality instructors needed to move FHSU distance education into the “age of brands.” 

·   Growth, scale and scope in distance education programming and enrollment have created some misorganizational alignment of student and faculty support services. Academic programs, college deans, the library, the registrar, the VC and CTELT, the computing center, helpdesk, TigerInfo operations, the book store and various student affairs units should be part of a review aimed at centralization/decentralization activities to rectify this weakness.    
7.0    Strategy

The key to any successful strategy is embodied in the planning principle “Turning Opportunities and Weaknesses into Strengths (TOWS).”   This is not a new approach, but it is solid advice.  Subsequently, however, the principle can only be valuable if the plan can be executed.  The “execution” of the plan, therefore, is the real premium an organization receives from any planning process.  Linking the strategy to some clearly defined opportunities and organizational weaknesses is essential.  This section of the FHSU distance education plan describes the flow from the “gaps” that exist among  the environmental scan (external and internal), the current state of the VC and distance education as an institutional asset and the quest for positioning and differentiation to produce greater levels of competitive advantage, collaboration, quality service and student satisfaction and learning.  

7.1    Gap Analysis 

A look at the plan’s environmental scan and the current state of affairs with regard to the FHSU VC and distance education reveals a strategic asset that has a definite advantage in terms of maturity and scope of operations.  There is no doubt that history, marketing and some critical decisions have placed distance education at FHSU in a competitive position compared to a multitude of the university’s peers.  The analysis contained in this plan, however, illustrates three areas where attention is needed:
· an improved policy framework;

· enhanced quality of service and operations; and

· better positioning to take advantage of new distance education opportunities and 

                threats in Kansas, the nation and the globe.  

These three areas represent gaps/challenges in “what FHSU distance education can become” and “what should our strategy and intent be?” For example, a look at the policy framework of the VC demonstrates deficiencies in policies for support of adjunct faculty who have a greater presence than ever before in delivery of distance learning.  The unit’s general policies and procedures which sets expectations, incentives and rewards for full-time faculty and manages the learner relationship with students both on- and off-campus has not had a comprehensive rethinking since 1997.  The continued growth and scope of the university’s distance education programming, constant changes in technology and a need to adapt to the emerging transformation of higher education in general have placed great stress on the university’s ability to deliver the high quality learning experiences demand by both mission and values.  The challenge is both academic and operational.  Students learn differently and expect more.  In addition, FHSU has audiences and markets never before imagined.  Adult learner, traditional and international students, generational differences, military markets and a host of other consumers of higher education challenge current services and delivery processes.  Finally, a review of the external environmental scan in this plan demonstrates that there is a wide array of new opportunities for using distance education as a strategic asset to serve Kansans, enrich FHSU resources and create higher  quality learning experienced for all university students—not just off-campus. 
Accordingly, these three gap areas capture the strategic need for a set of goals to be executed over the next two years.  Execution of these goals will position, differentiate and allow FHSU to take charge of the transformation of higher education in a way not otherwise possible without a plan.  

But a cautionary note is in order.  At various points in this planning document, the concept of “real-time planning” was mentioned.  It should not be overlooked that there is a need over the next two years to take advantage of a new opportunity or adjust to some governmental mandate or policy change.  State licensing of distance education providers, for example, holds the possibility of new resource deployment and initiative.  FHSU needs to be able to plan in real-time and have the opportunity to defer or jettison static goals put in place months or even years before some new event, development or change. 

7.2    Mission-Driven, Market-Smart

Since 2003, FHSU has been both motivated by and reflective of the big, hairy audacious strategy known as “mission-driven/market-smart.”  This strategic direction was embodied in a set of “tuition objectives” in 2003 aimed at “maintaining Kansas student access” to FHSU learning experiences and acknowledging the need to “grow the university on the margin” by pursuing a “market-smart” approach to current conditions in the higher education learning space. (see President Edward Hammond’s tuition presentation to the KBOR, February, 2003).   As a result, the role and operations of the VC have been become more important because of a need to meet the dynamics of this strategy and to make better use of the institution’s existing array of educational offerings to help shape as well as react to demographics and market forces.  By finding students beyond the FHSU traditional service area to fill courses, the ability to offer high quality learning experiences to western Kansas’s citizens is maintained and even enhanced. Thus, mission is served by using distance education as a market-smart strategic asset.  This strategic direction remains the driver and innovator for this plan.  

8.0    Execution of Strategy

Virtual College and CTELT 

FY2012-2013

The Director of the Virtual College, the Virtual College Advisory Committee and the staff of each unit will review the

“Execution of Strategy” document semiannually in Fall and Spring and will write a progress report to be shared with 

the Provost Council, the President and all parties responsible for Action Steps.  A Results Management Plan will be 

developed by the Director of the Virtual College, Provost’s Council and Council for Institutional Effectiveness after 

each review cycle is complete. 

     Goal 1: 12,500 HCT by FY2020 (FHSU Strategic Plan/Duty to Dream/Commitment to Growth)
	Action Steps

Initiatives
	Responsibility
	Timeframe
	Resources
	KPIs
	Assessments

	   Objective 1.1:  Achieve 8,000 HCT by the End of FY 2013  

	1.1.1  Fund additional

domestic VC courses in five programs deemed scalable
	Provost

Virtual College
	Allocation made Spring 2012
	To be determined
	Unduplicated HCT of 300 new students for domestic VC students, 20th day, FY 2012
	

	1.1.2  Fund Cambodian Initiative
	Provost

Virtual College OSP
	Allocation made Fall, 2011
	To be determined
	Unduplicated HCT for international partner of 80 new students, 20th day, FY 2012
	

	   Objective 2:  Rethink and Revise Select Marketing Strategies

	1.2.1  Develop and

deploy comprehensive marketing/tactical plans for domestic market
	Virtual College
	Implement Fall 2011
	To be determined
	Designated increases in unduplicated HCT; calculated ROI for specified marketing activities, increased brand and program awareness based on market surveys and focus groups
	

	1.2.2  As part of above, deploy integrated Social Media marketing plan in accordance with best practices
	Virtual College
	Implement Fall 2011
	To be determined
	ROI for campaign(s) based on CTR (click-through-rate); increase in subscription to social media site (“friends”); documentation (tracking) of interested visitors to social media site and to FHSU VC website via social media website
	

	   Objective 3: Develop Improved Institutional Transfer and Articulation Strategy for In-State Students

	1.3.1  Develop 2+2 Agreements in programs targeted for growth
	Provost, Virtual College, Academic Depts.
	Agreements signed by end of FY 2012
	To be determined
	Sign 5 additional 2+2 agreements targeting 5 scalable programs (ref. 1.1.1 above)
	

	1.3.2  With the Admissions Office, coordinate marketing efforts on community college campuses including acquisition of new graduates listing
	Virtual College, Admissions Office
	Plan in place by September 2011
	To be determined
	Plan document to Provost; continued tracking of transfer students
	

	13.3  Enhance Community College liaison presence 
	Virtual College
	In place Summer 2011
	To be determined
	Track number of students contacted/enrolled from specific community colleges
	


   Goal 2: Student Engagement and Advising Center (Foresight 2020/Strategic Goal #3)
	Action Steps

Initiatives
	Responsibility
	Timeframe
	Resources
	KPIs
	Assessments

	   Objective 1:  Deploy structure for the Student Engagement and Advising Center

	2.1.1  Implement proposal for hiring/training professional advisors
	Virtual College
	Implement Summer 2011
	To be determined
	Number of students assigned a personal advisor
	

	2.1.2 Transition advising responsibilities from academic departments to professional advisor cadre 
	Virtual College, Academic Departments
	Implement Summer 2011
	
	Percent of students transitioned to new advising model; program evaluation and assessment (additional personnel adjustments/training as necessary)
	

	   Objective 2:  Deploy Website for the Student Engagement and Advising Center

	2.2.1 Create website wireframe aligned to industry best-practice
	Virtual College
	Implement Summer 2011 (June)
	To be determined
	Review by professional advisors and by focus group(s) for student feedback
	

	2.2.2  Deploy website
	Virtual College
	Implement Summer 2011 (August)
	To be determined
	Successful launch of website (log errors and correct)
	

	   Objective 3: Create and Implement Student Relationship Management System (SRM)

	2.3.1 Implement SRM system and train professional advising cadre
	Virtual College
	Implement Summer 2011
	To be determined
	Increase in student acquisition/persistence/ completion; track for 100% resolution of student problems 
	


	Action Steps

Initiatives
	Responsibility
	Timeframe
	Resources
	KPIs
	Assessments

	   Objective 1: Quality Review of Policy Categories: Academic, Fiscal, Faculty, Legal, Student, Technical, and 

                        Shared  Governance

	3.1.1 Compile existing institutional policies and practices related to policy categories
	Provost                 Virtual College
	January 2012
	None
	
	

	3.1.2 Write, format and publish policy manual
	Provost                 Virtual College
	August 2012
	To be determined
	Completion of policy manual
	

	3.1.3 Student authentication policies/ technology
	Provost

Virtual College

Student Affairs
	June 2013
	To be determined
	Deployment of new policies/technology
	

	   Objective 2: Completion of Communication Strategy for New Policies and Procedures Manual

	3.2.1 Disseminate policy manual to internal stakeholders
	Provost
	September 2012
	None
	
	

	3.2.2  Prepare and conduct intensive training on policies for Deans, Chairs, faculty
	Provost                 Virtual College
	Completed by December 2012
	To be determined
	Number of participants trained
	

	   Objective 3: Policy Evaluations
	
	
	
	

	3.3.1 Develop a bi-annual review cycle and process
	Virtual College


	Model completed by December 2012
	Staff time
	Completion/approval/implementation of policy review process
	


 Goal 3: Revision of Virtual College Policies and Procedures (Foresight 2020/Strategic Goal #2)

	Action Steps

Initiatives
	Responsibility
	Timeframe
	Resources
	KPIs
	Assessments

	   Objective 1: Research “best practices” Academic and Professional Scalable Support Systems for Adjunct Faculty

	4.1.1 Mine Eduventures and other research sources to build a knowledge base
	Provost                             Virtual College             

 Assistant Provost
	Completion by end of FY 2011
	Staff time
	Completion of summary report of findings/ discussion with academic units
	

	4.1.2  Brainstorm and write policy manual based on adopted structure, best practices and engagement initiatives
	Provost                        President
	Aligned to strategic planning process FY 2012
	To be determined
	Design and procure funding for necessary processes
	

	   Objective 2: Centralize and Expand Academic Support Systems to Include all Adjunct Faculty

	4.2.1 Implement structural changes aligned to best practices for academic support systems
	Provost
 Virtual College CTELT       
	End of Spring 2012
	To be determined
	Deployment and use of new systems
	

	4.2.2 Inform campus community of academic support enhancements
	Provost
	Fall 2012
	To be determined
	Survey adjuncts, chairs and faculty for awareness levels of new academic support systems
	

	
	
	
	
	
	


	    Objective 3: Centralize and Expand Professional Support Systems to Include all Adjunct Faculty

	4.3.1 Implement structural changes aligned to best practices for professional support systems
	Provost, VP for Administration and Finance
	End of Spring 2012
	To be determined
	Support systems and best practices deployed
	

	4.3.2 Inform campus community of professional support enhancements
	Provost, VP for Administration and Finance
	Fall 2012
	Staff time
	Satisfaction survey of adjunct faculty
	


Goal 4: New Support System for Adjunct Faculty (Foresight 2020/Strategic Goal #2)

   Goal 5:    Evaluation and Re-setting of VC Salary Schedules (Virtual College 
                 Core Values Statement)
	Action Steps

Initiatives
	Responsibility
	Timeframe
	Resources
	KPIs
	Assessments

	   Objective 1: Conduct a Peer Analysis of Salaries

	5.1.1 Mine Eduventures for national salary benchmarks
	Assistant Provost Provost
Virtual College
	Completed analysis by end of Fall 2011
	Staff time
	Completion of summary study of national benchmark
	

	5.1.2  Conduct a peer analysis of teaching salaries
	Assistant Provost Provost
Virtual College
	Completed analysis by end of Fall 2011
	Staff/Docking Institute
	Completion of summary study of national benchmark
	

	 Objective 2: Phased Deployment of Salary Adjustment

	5.2.1  Obtain funding for necessary salary adjustments
	Provost
President
	Spring 2012 (applied Fall 2012)
	To be determined
	Reset of ROI and cost per SCH to reflect policy change
	

	5.2.2  Tri-annual evaluation and comparison to peer and national benchmark
	Provost, Budget and Planning
	Spring 2015
	Staff time
	Successful completion of summary report/review
	

	   Objective 3: Align Course Development Stipends with National Benchmark

	5.3.1 Mine Eduventures for national stipend benchmarks for course development
	Assistant Provost Provost
 Virtual College
	Completed analysis by end of Fall 2011
	Staff time
	Completion of summary study of national benchmark
	

	5.3.2 Formalize course development policies and expectations
	Virtual College CTELT
	End of FY 2011
	Staff time


	Published and distributed policies
	

	5.3.3 Implement necessary stipend adjustment 
	Provost
President
	End of FY 2012
	To be determined
	Reset of ROI and cost per SCH to reflect policy change
	


    Goal 6:   Serve More Kansas Adult Learners (Foresight 2020/Goals #2 and #3/AQIP 
                       Action Projects Letters E and P)
	Action Steps

Initiatives
	Responsibility
	Timeframe
	Resources
	KPIs
	Assessments

	   Objective 1: Some College, No Degree Initiative 

	6.1.1  Survey 10-year cohort of FHSU non-completers
	Virtual College
Registrar
	Fall 2011
	Staff Time
	25 re-enrollees per 1000 “some credit holders”
	

	6.1.2 Survey of formerly enrolled community and technical college students
	Virtual College
Regents Staff
	FY 2012
	Staff Time
	15 enrollees per 1000 “drop-outs”
	

	6.1.3 Complete policy and plan for recognition of prior learning assessment (PLA) for college credit
	Virtual College Staff

Faculty Senate

PLA Task Force
	Spring 2012
	To be determined
	Engagement of 20 PLA applicants
	

	   Objective 2: Create and Deploy Marketing Plan to Increase Online Enrollment and Engagement of 
                         Hispanic Student Population  

	6.2.1  Create and deploy marketing plan addressing recruitment of Hispanic students
	Virtual College
	Fall 2011
	To be determined
	Specified increase in enrollment of Kansas Hispanic students
	

	6.2.2 Create and deploy retention plan for Hispanic students
	Virtual College
	Fall 2011
	To be determined
	Increased retention rate for Kansas Hispanic students
	

	6.2.3 Provide enhanced scholarship monies for the Hispanic population
	Provost
President
 VP Student Affairs
	Fall 2011
	To be determined
	Track Hispanic student persistence for students receiving scholarships
	

	   Objective 3: Improve Persistence of Virtual Learners

	6.3.1 Develop persistence tracking metrics 
	Provost
Assistant Provost Institutional Research
	Fall 2011
	
	Publish and distribute tracking metrics to improve current 85% course persistence rate
	

	6.3.2  Drill down to implement persistence tracking metrics at department level
	Provost
Assistant Provost Institutional Research
	Applied to  FY 2012 Department Annual Report
	
	Annual tracking through Department Annual Report process
	

	6.3.3  Implement Student Engagement and Advising Center (Goal 2)
	Provost
President
 Virtual College Academic Departments
	Summer 2011
	To be determined
	See Goal 2 above
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United States:  
Any Student Taking a VC Course FY 2010 Headcount
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Kansas Counties:  
Any Student Taking a VC Course FY 2010 Headcount
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International:  
Any Student Taking a VC Course FY 2010 Headcount
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       Best Practice Strategies to Promote Academic Integrity in Online Education
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Appendix C
Sharing Quality Higher Education Across Borders:

A Checklist for Good Practice

In 2004, the Association of Universities and Colleges of Canada (AUCC), the American Council on Education (ACE), the Council for Higher Education Accreditation (CHEA), and the International Association of Universities (IAU) issued a statement, Sharing Quality Higher Education Across Borders: A Statement on Behalf of Higher Education Institutions Worldwide, outlining a set of principles (in the box below) that should guide the provision of cross-border education.1 (See www.unesco.org/iau/ p_statements/index.html for the full statement.) The statement also set forth a series of recommendations to higher education institutions and other providers and governments. The impetus for the statement was the growth of market-driven cross-border education, fueled by increased demand for higher education worldwide, declining public funding in many national contexts, the diversification of higher education providers, and new methods of delivery. In 2005–06, more than 30 higher education associations worldwide endorsed the statement. 

Key elements of the statement included the need to safeguard the broader cultural, social, and economic contributions of higher education and research; protect the interests of students and facilitate their mobility; and strengthen the capacity of developing countries to improve accessibility to high-quality higher education. 

This Checklist for Good Practice is derived from the joint statement with reference to other relevant documents on this topic.2  It provides a series of questions to assist institutions in designing and assessing their cross-border educational initiatives, and to guide them in putting the principles outlined in the statement into practice. (Those principles are included for reference in the sidebar below.) This checklist also will be useful to institutions in discussing with governments and other stakeholders quality expectations for cross-border education. 

The following Checklist for Good Practice, formulated as a set of questions, is organized under headings that correspond to the principles articulated in the joint statement. Some questions relate to broad institutional efforts to set the appropriate strategic context for cross-border educational initiatives. Others are more relevant to the institution’s operational considerations in designing and implementing its cross-border activities. 

Principles for Cross-Border Higher Education
(   Cross-border higher education should strive to contribute to the broader economic, social, and
      cultural well-being of communities.

(  While cross-border education can flow in many different directions in a variety of contexts, it should strengthen developing countries’ higher education capacity in order to promote global equity.

(   In addition to providing disciplinary and professional expertise, cross-border higher education should strive to instill in learners the critical thinking that underpins responsible citizenship at the local, national, and global levels.
(   Cross-border higher education should be accessible not only to students who can afford to

pay, but also to qualified students with financial need.
Appendix C (cont’d)

(   Cross-border higher education should meet the same high standards of academic and organizational quality no matter where it is delivered.

(   Cross-border higher education should be accountable to the public, students, and governments.

(   Cross-border higher education should expand the opportunities for international mobility of faculty, researchers, and students.

(   Higher education institutions and other providers of cross-border education should provide clear and full information to students and external stakeholders about the education they provide. 

From Sharing Quality Higher Education Across Borders: A Statement on Behalf of Higher Education Institutions Worldwide. Statement prepared by ACE, AUCC, CHEA, and IAU. See www.unesco.org/iau/p_statements/index.html.

1We use here the same definition of cross-border education as in the 2004 statement: “Higher education across borders is a multifaceted phenomenon which includes the movement of people (students and faculty), providers (higher education institutions with a physical and/or virtual presence in a host country), and academic content (such as the development of joint curricula). These activities take place in the context of international development cooperation, academic exchanges and linkages, as well as commercial initiatives.”

2See www.unesco.org/iau/internationalization/i_declarations.html for a list of related declarations and codes of good practice. Institutions are urged to consider in the self-assessment process what evidence they can identify to substantiate their answers.

Institutions are urged to consider in the self-assessment process what evidence they can identify to substantiate their answers.   
Contribution to Broader Public Good

(   Does the institution’s statement of mission and goals include a commitment to the social, cultural, and economic well-being of communities?

(   Does the institution’s statement of mission and goals include a commitment to international education, outreach, and linguistic and cultural diversity?

(   Are the institution’s cross-border programs culturally sensitive in approach and content? How does the institution evaluate this?

Appendix C (cont’d)

Capacity Building

(   In designing its cross-border educational initiatives, has the institution consulted with local institutions regarding how its programs might enhance the overall capacity of higher education? For example, is there an opportunity to cooperate, when appropriate, with local institutions? 

(  Do the institution’s cross-border programs encourage collaboration with the host country institutions and expand the opportunities for international mobility of faculty, researchers, and students?

Relevance

(  Do the institution’s mission, goals, or assessment measures for student learning include a commitment to the importance of critical thinking that underpins responsible citizenship at the local, national, and global levels? Has this commitment been integrated into the institution’s cross-border initiative?

(  Are the degrees and other credentials granted by the institution in its cross-border programs recognized for purposes of employment in the countries in which the students are enrolled?

Accessibility

(  Does the institution enhance access to its programs and courses by offering support to qualified students with financial need from the host country or other countries?

Quality

(  Does the institution have in place a process of ongoing quality review, feedback, and improvement that relies on faculty expertise and incorporates the views of students? Has the institution taken steps to promote the application of this process to its educational initiatives abroad?

(  Does the institution apply the same quality assurance principles, policies, and practices—and standards of academic and organizational quality—no matter where its programs are delivered?

(  Does the institution employ the same standards and procedures in appointing and evaluating faculty members, wherever the instruction is offered?

(  When instruction is provided primarily or entirely over the internet or by other electronic means to students in the host country, does the institution also provide appropriate technical support for students and faculty, access to library resources, advising, and other student services?

(  Does the institution provide advising and orientation support for students, wherever they are enrolled?

(  Does the institution provide adequate administrative support for its programs and activities, wherever they are offered?
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Accountability

( Has the institution obtained the proper authorization to operate and offer programs as a higher education institution from government or other competent bodies in the home and host countries?

( Does the institution engage and cooperate with its associations and governmental and nongovernmental bodies to develop effective quality assurance principles and practices for cross-border educational initiatives and to improve the international exchange of information and cooperation on quality assurance and recognition issues?

Transparency

(  Does the institution provide accurate and user-friendly information to the public, students, and governments in a proactive manner, particularly with respect to the institution’s legal status, award-granting authority, course/ program offerings, quality assurance mechanisms, and other relevant facts as suggested by codes of good practice?

(  Does the institution have clearly stated policies and criteria for the admission of students, expectations of student performance, total cost of enrollment, and availability of financial aid?

(  Does the institution maintain adequate, appropriate, and clearly stated procedures for student appeals of grades and other academic policies and decisions?

Commitment to High-Quality Higher Education Across Borders

(  Has the declaration, Sharing Quality Higher Education Across Borders: A Statement on Behalf of Higher Education Institutions Worldwide or other codes of good practice in international education and cross-border education provision been disseminated to interested faculty, staff, and students in the institution?

(  Does the institution adhere to specifically identified codes of good practice in higher education and cross-border education provision?

Found at:  http://www.chea.org/international/CrossBorderFinalweb.pdf
Appendix D
Principles of Good Practice in 
Overseas International Education Programs 
for Non-U.S. Nationals 
Preamble 

These principles, initially developed through the Council of Postsecondary Accreditation and endorsed by all regional accrediting commissions in 1990, have informed the reviews of scores of international educational ventures. The Principles speak to matters that deserve the scrutiny of all institutions engaged in or planning to engage in developing campuses or moving educational programs abroad. 

The regional accrediting commissions reviewed the Principles in 1997, amended them to reflect lessons that have been learned over the past seven years, and continued to endorse them. They reflect a national consensus among regional accrediting associations on good practices in specific types of international education. 

The Principles are based on the following basic assumptions: 

· The accredited institution is responsible for whatever is done in its name. 

· The accredited institution bears the responsibility to assure that the international entity does not claim for itself or infer any accredited status other than that held by the accredited institution. 

· The accrediting commission retains the right to review overseas international programs for non-U.S. nationals on evaluation cycles different from those established for the home institution. 

· The accredited institution is expected to bear the costs of reviews and visits required by the accrediting commission. 

· Unless exceptions are stated explicitly, the Principles supplement but do not supplant the accrediting commission’s stated criteria and requirements for accreditation. 

The Principles 
1.   Institutional Mission 
1.a. The international program is rooted in the U.S. institution’s stated mission and purposes and reflects any special social, religious, and ethical elements of that mission. 

1.b. The faculty, administration, and the governing board of the U.S. institution understand the relationship of the international program to the institution’s stated mission and purposes. 

Appendix D (cont’d)

2.   Authorization 
2.a. The international program has received all appropriate internal institutional approvals, including that of the governing board. 

2.b. The international program has received all appropriate external approvals where required, including system administration, government bodies, and accrediting associations. 

2.c. The U.S. institution documents the accepted legal basis for its operations in the host country. 

3.   Instructional Program 
3.a. The U.S. institution specifies the educational needs to be met by its international program. 

3.b. The content of the international educational program is subject to review by the U.S. institution’s faculty. 

3.c. The international education program reflects the educational emphasis of the U.S. institution, including a commitment to general education when appropriate. 

3.d. The U.S. institution’s faculty assures that the content and rigor of the program is appropriate to the credits and degrees awarded. 

3.e. The educational program is taught by faculty with appropriate academic preparation and language   proficiencies, and whose credentials have been reviewed by the U.S. institution and meet requirements of appropriate accrediting bodies. 

3.f. The standard of student achievement in the international program is equivalent to the standard of student achievement on the U.S. campus, and methods of assessment of student achievement used on the U.S. campus are extended to the international program. 

3.g. The international educational program where possible and appropriate is adapted to the culture of the host country. 

4.   Resources 
4.a. The institution currently uses and assures the continuing use of adequate physical facilities and learning resources for its international educational program, including classrooms, offices, libraries, and laboratories, and provides access to computer facilities where appropriate. 

4.b. The U.S. institution has demonstrated its financial capacity to underwrite the international program without diminishing its financial support of the U.S. campus. Financing of the international program is incorporated into the regular budgeting and auditing process. 
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4.c.  The U.S. institution has contingency plans showing its capacity, if necessary, to fulfill its obligations to all students admitted to its international programs. 

4.d. The U.S. institution is able to provide summary financial information that describes the
        total financial income and expenditures for the international site. 

5.   Admissions and Records 
5.a. International students admitted abroad meet admissions requirements similar to those used for international students admitted to the U.S. campus, including appropriate language proficiencies. 

5.b. The U.S. institution exercises control over recruitment and admission of students in the international program. 

5.c. All international students admitted to the U.S. program are recognized as students of the U.S. institution. 

5.d. All college-level academic credits earned in the international program are applicable to degree programs at the U.S. institution. 

5.e. The U.S. institution maintains official records of academic credit earned in its international program. 

5.f. The official transcript of record issued by the U.S. institution follows the institution’s practices in identifying by site or through course numbering the credits earned in its off-campus programs. 

6.   Students 


6.a. The U.S. institution assures that its international program provides a supportive environment for student development, consistent with the culture and mores of the international setting. 

6.b. Students in the international program are fully informed as to services that will or will not be provided. 

6.c. Appropriate academic advising is available to students in the international program. 

6.d. International students are fully informed about the extent of the U.S. institution’s responsibility for student safety. 
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7.    Control and Administration 

7.a. The international program is controlled by the U.S. institution. 

7.b. The teaching and administrative staff abroad responsible for the educational quality of the international program are accountable to a resident administrator of the U.S. institution. 

7.c.
The U.S. institution formally and regularly reviews all faculty and staff associated with its international program. 

7.d. The U.S. institution assesses its international program on a regular basis in light of institutional goals and incorporates these outcomes into its regular planning process. 

8.    Ethics and Public Disclosure 
8.a. The U.S. institution can provide to its accrediting agencies upon request a full accounting of the financing of its international program, including an accounting of funds designated for third parties within any contractual relationship. 

8.b. The U.S. institution assures that all media presentations about the international program are factual, fair, and accurate. 

8.c. The U.S. institution’s primary catalog describes its international program. 

8.d. The U.S. institution does not sell or franchise the rights to its name or its accreditation. 

8.e. The U.S. institution assures that all references to transfer of academic credit reflect the reality of U.S. practice. 

8.f. The U.S. institution assures that if U.S. accreditation is mentioned in materials related to the    international program, the role and purpose of U.S. accreditation is fairly and accurately explained within these materials. 

9.    Contractual Arrangements 
9.a. The official contract is in English and the primary language of the contracting institution. 

9.b. The contract specifically provides that the U.S. institution controls the international program in conformity with these Principles and the requirements of the U.S. institution’s accreditations. 

9.c. The U.S. institution confirms that the foreign party to the contract is legally qualified to enter into the contract. 

9.d. The contract clearly states the legal jurisdiction under which its provisions will be interpreted will be that of the U.S. institution. 
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9.e. Conditions for program termination specified in the contract include appropriate protection for enrolled students. 

9.f. All contractual arrangements are consistent with the accrediting commission’s “Good Practices in Contractual Arrangements.” 

10.    Distance Education 
10.a.When the U.S. institution uses distance education in its international program, it adheres to the   
accrediting association’s “Good Practices in Distance Education.” 

10.b.The technologies as well as content of the distance education are appropriate to the educational 
culture of  the students. 
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Appendix E
Commission Policy and Good Practices on Transfer of Credit

TRANSFER OF CREDIT (policy I.C.6) 

Each institution determines its own policies and procedures for accepting transfer credits, including credits from accredited and non-accredited institutions, from non-U.S. institutions, and from institutions that grant credit for experiential learning and for adult learner programs. An institution’s periodic review of its transfer policies and procedures should include evaluation of their clarity to those who administer them, to the students who follow them, and to employers and other stakeholders. It should also include the consistency of their interpretation and application throughout the institution, and their responsiveness to new types of learning opportunities outside institutions of higher education. 
The following excerpt from the Council for Higher Education Accreditation (CHEA) publication, “A Statement to the Community: Transfer and the Public Interest,” November 2000, supplements the Commission’s policy on transfer. The full text of the “Statement” is available from CHEA, www.chea.org. 

Good Practice on Transfer
Making Transfer Decisions: Roles and Responsibilities to Assure Quality 
Institutions, accreditors and national higher education associations play significant roles and sustain important responsibilities in the transfer process. Each has responsibilities with regard to quality assurance and fairness. 
 
The Role and Responsibilities of Institutions. Colleges and universities are ultimately responsible for decisions about the admission of transfer students and the acceptance or non-acceptance of credits earned elsewhere. Typically, academic faculty and student affairs professionals (working within the framework of faculty rules and standards) determine the transferability of courses and programs. Institutions must balance responsiveness to students’ preferences about transfer with institutional commitment to the value and quality of degrees or other credentials. 
 
The Role and Responsibilities of Accreditors. Institutional (national and regional) accreditors have policies and standards that, in turn, call on institutions and programs to develop and maintain clear transfer policy and practices. Accreditors have expectations, for example, that degree requirements for native students be consistent with those that apply to transfer students. Specialized (programmatic) accreditors often have policies or standards to address transfer, with particular attention to admission practices and assuring equitable treatment for transfer students. 

Accreditors are responsible for assuring that institutional transfer practices are 
consistent with accreditation standards and policies on transfer. They are responsible 
for maintaining effective communication among accrediting organizations as a means to meet students’ needs in the transfer process while also sustaining quality. 
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 
The Role and Responsibilities of National Higher Education Associations. For many years, institutions and accreditors have based their scrutiny of transfer primarily on three criteria contained in the 1978 Joint Statement on Transfer and Award of Academic Credit developed by three national higher education associations. These criteria are: 
· the educational quality of the sending institution; 

· the comparability of credit to be transferred to the receiving institutions; and 

· the appropriateness and the applicability of the credit in relation to the programs offered by the receiving institution. 

National higher education associations lead the ongoing national conversation about transfer. They work with agencies of the federal government to address transfer issues that reach the level of national public policy, and they provide a national voice for assuring that students are well served by transfer practices that meet students’ needs while also sustaining the quality of the system itself. 

Criteria for Transfer Decisions 
CHEA believes that the three criteria of quality, comparability, and appropriateness and applicability offered in the 1978 Joint Statement remain central to assuring quality in transfer decision-making. The following additional criteria expand this list and are offered to assist institutions, accreditors and higher education associations in future transfer decisions. These criteria are intended to sustain academic quality in an environment of more varied transfer, assure consistency of transfer practice and encourage appropriate accountability about transfer policy and practice. 
 
Balance in the Use of Accreditation Status in Transfer Decisions. Institutions and accreditors need to assure that transfer decisions are not made solely on the source of accreditation of a sending program or institution. While acknowledging that accreditation is an important factor, CHEA believes that receiving institutions ought to make clear their institutional reasons for accepting or not accepting credits that students seek to transfer.  Students should have reasonable explanations about how work offered for credit is or is not of sufficient quality when compared with the receiving institution and how work is or is not comparable with curricula and standards to meet degree requirements of the receiving institution. 
 
Consistency. Institutions and accreditors need to reaffirm that the considerations that inform transfer decisions are applied consistently in the context of changing student attendance patterns (students likely to engage in more transfer) and emerging new providers of higher education (new sources of credit and experience to be evaluated). New providers and new attendance patterns increase the number and type of transfer issues that institutions will address—making consistency even more important in the future. 
 
Accountability for Effective Public Communication. Institutions and accreditors need to assure that students and the public are fully and accurately informed about their respective transfer policies and practices. The public has a significant interest in higher education’s effective management of transfer, especially in an environment of expanding access and mobility. Public funding is routinely provided to colleges and universities. This funding is accompanied by public expectations that the transfer process is built on a strong commitment to fairness and efficiency. 
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 
Commitment to Address Innovation. Institutions and accreditors need to be flexible and open in considering alternative approaches to managing transfer when these approaches will benefit students. Distance learning and other applications of technology generate alternative approaches to many functions of colleges and universities. Transfer is inevitable among these. 

Finally, CHEA is committed to working with other national higher education associations to convene a group of higher education leaders to address emerging issues for transfer and to develop additional tools and sound practices that can assist institutions as they manage transfer. This national conversation should include attention to how higher education’s future will differ from its past and, above all, our responsibilities to students in an increasingly mobile, fast-paced and international environment. 
Approved by CHEA Board of Directors, September 25, 2000. 
Endorsed by the Board of Trustees of The Higher Learning Commission, November 10, 2000. 

Appendix F
Assessing Prior Learning

ASSESSING PRIOR LEARNING FOR CREDIT*

1.    Make clear basic principles and values held by the institution regarding credit for prior learning.

2.    Provide explicit guidelines as to what is considered college-level learning.

3.    Make clear that credit can be awarded only for demonstrated college-level learning, nor for experience per se. 

4.    Specify, as clearly and unambiguously as possible, the standards of acceptable performance in each academic area.

5.    Specify what form the claim for credit should take, e.g., course equivalent, competency list.

6.    Insure that evaluation of learning is undertaken by appropriately qualified persons.

7.    Indicate the appropriate form such as semester hours, course units, etc., the evaluator’s credit recommendation should take.

8.    Specify which degree requirements may be met by prior learning.

  9.   Specify how credit for prior learning will be recorded.

10.   Define and articulate roles and responsibilities of all persons connected with the assessment process.

11.   Develop procedures to monitor and assure fair and consistent treatment of students.
12.   Develop clearly stated assessment policies and descriptive information for students, faculty, administrators and external sources.

13.   Include provisions for periodic re-evaluation of policies and procedures for assessing learning and awarding credit.

14.   Advise students that the institution cannot guarantee the transferability of prior learning credits to another institution.

15.   Develop evaluation procedures of overall prior learning assessment program to ensure quality.

*These guidelines were taken from the policy statement, Assessing Prior Learning for Credit approved by the Middle States Commission on Higher Education. They are used with that Commission’s permission.

Found at:  www.ncahlc.org/information-for-institutions/publications/print.html#
PAGE  

